Informal speechreading as a basis of teaching language to the deaf (original stories and drills) by McCool, Mary Theresia, Sister
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1960
Informal speechreading as a basis
of teaching language to the deaf
(original stories and drills)
https://hdl.handle.net/2144/24489
Boston University
;J4.-t. /Jt.1: 
If flO 
• 
I ,, 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
Thesis 
INFORMAL SPEECHREADING AS A BASIS 
OF TEACHING LANGUAGE TO THE DEAF 
(ORIGINAL STORIES AND DRILLS) 
submitted by 
Sister Mary Theresia McCool, C.S.J. 
(A.B. Regis College, Weston, 1947) 
In Partial Fulfillment of Requirements 
for the Degree of Master of Education 
1960 
Boston University 
Bohool of Education 
Librar;v_: 
• 
First Reader: 
Second Reader: 
• 
Doctor Wilbert L. Pronovost 
Professor of Speech and Hearing 
Doctor Mary S. Farquhar 
Assistant Professor of 
Speech and Hearing 
ii 
• 
• 
TABLE OF CONTENTS 
CHAPTER 
I. INTRODUCTION 
Purpose . . . . . . . . . . . . . . 
Justification . . . . . . 
Scope . . . . 
Definition of Terms 
II. A REVIEW OF THE LITERATURE • 
Introduction • • • • . . 
What is Speechreading? 
. . 
. . . 
. . . . . 
. . . . . 
. . . . 
III. 
~1at is the Value of Combining 
Speechreading and Auditory Training 
How Does a Speech Environment 
Affect CommunicationZ . . . . . . . . . . 
~~1at Part Does Speechreading Play 
in the Verbal Language Development 
of the Deaf Child • . . • • . 
Conclusion 
RESEARCH PROCEDURE • 
Selecting Materials 
Adapting Materials 
. . 
. . 
Trial and Revision of Materials 
. . . . . . 
. . . . . . . 
. . . . . . . . 
PAGE 
1 
2 
3 
4 
5 
7 
7 
10 
11 
13 
16 
22 
24 
25 
25 
25 
iii 
• 
• 
CHAPTER PAGE 
IV. SPEECHREADING STORIES AND LANGUAGE DRILLS 
A. Guides to Teaching the Materials . 
• • 27 
• 27 
v. 
Tell the story . . . . . . . . 
Discuss the story . . . . . 
Key analysis • . . . 
Oral and written composition • 
Create new stories . . . . . . . . 
. . 
• • 27 
28 
• • 28 
• • 29 
• • 29 
The value of this method • • • • • • 30 
B. The Stories and Drills . 
A sample story . . . . . 
Pre-School level . . . . 
Grade 1 level 
Grade 2 level 
Grade 3 level 
. . . . . . 
. . . 
. . . . . . . . . . . . 
Stories for pleasure 
SUMMARY . . . . . . . . . . . . . . . . 
. . . . . . . 
. 31 
. 31 
• 38 
• • 42 
. • 43 
. 54 
• 97 
.108 
109 Conclusions 
Limitations . . . . . 
• • • • r • • • • • • • • 
Suggestions for further research . . . . . . . . 
BIBLIOGRAPHY . . . . . . . . . . . . . . . . . 
109 
109 
111 
iv 
ILLUSTRATIONS 
1. Stories at Pre-School Level 
at the Beginning of the Year 
2. Stories at Pre-School Level 
at the End of the Year 
v 
PAGE 
. . . . . . . . . . . 37 
. . . . . . . . . . . 41 
CilAPTER I 
INTRODUCTION 
Teaching speechreading in a residential school for the deaf 
is not a task relegated to formal classroom instruction in set 
periods of fifteen, twenty or thirty minutes a day. It is an 
all-time, twenty-four hour a day job. 
The congenitally deaf child with little or no residual 
hearing must depend upon his eyes to hear. He must lipread 
from the first flutter of his eyes in the morning until sleep 
envelops him once more at the end of a busy day. Even then, as 
often happens, necessary night trips or disturbed dreams call 
forth the supervisor to investigate, and, once more 
communication is made possible by speechreading aided by the 
night light. 
Most speechreading courses and materials were designed for 
the child who has lost his hearing after language patterns were 
established or who has sufficient residual hearing to enable 
him to build up a vocabulary suitable to maintain a position of 
equality with his peers. 
For those children who have no established language 
patterns and who will eventually be taught in special schools 
for the deaf, informal speechreading, i.e. communication with 
parents, friends, teachers, etc., should begin as soon as the 
deafness is noted. The child who has been talked to, the child 
who has been saturated with language, adjusts more readily to 
new situations and proves more adaptable to school life at an 
early age than does the child who has not had this opportunity. 
Clinics, children's hospitals and family pediatricians are 
more and more aware of the value of early training and are 
advising parents to avail themselves of services provided to 
help the child. 
The best advice that can be given to anyone dealing with a 
deaf child, and especially to parents, is TALK--TALK--TALK. 
Talk to the child anywhere and everywhere; any time and all the 
time. Explain things to him in the same way one would to a 
normal hearing child. By doing so a strong foundation is being 
built--a solid foundation for school life and strong firm links 
of feeling secure and wanted in his home. 
Purpose 
The main purpose of this thesis is to present, as an aid 
to teachers, a series of stories using informal speechreading 
as the basis of teaching language to a deaf child. 
2 
<=) Justification 
0 
0 
The understanding of language must first be 
acquired by the deaf child through lipreading, 
since he cannot acquire it through hearing.l 
The young deaf child will progress in language skills 
according to his ability to comprehend the language he is 
reading on the lips of those about him. In his early books 
there are pictures to aid him. In speechreading there is the 
position of the jaws, muscles and tongue, as well as facial 
clues expressing the tones ordinarily heard in normal voices. 
Even at that, unless there is constant drill there is no clear 
untterstanding on the part of the deaf child. 
Beginning with the earliest detection of a hearing loss, 
be it in infancy or early childhood, this infiltration of 
language via speechreading should go on and on as long as the 
child exists. 
Ruth G. Strickland says, 
Effective teaching demands that teachers study 
the needs of each individual child and adapt their 
teaching to meet his needs .••• Successful communication 
requires initiative on the part of individuals. It 
involves reaching out, exploring ideas, expressing them 
and interpreting the reactions they produce.2 
1Mildred A. Groht, "The Language Arts in a School for the 
Deaf," The Volta Review, LIX (October, 1957), p. 337. 
2Ruth G. Strickland, The Language Arts in the Elementary 
School (Boston: D. C. Heath & Co., 1957). 
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This is the intention of this thesis--reaching out, exploring 
and interpreting the language needs of the pupils in Grade 
Three and attempting to establish successful communication 
patterns by means of stories built around the interests of the 
pupils and based on vocabulary ability. The content was based 
on the needs of one class--the chief need being an increase of 
language comprehension. 
Scope 
This thesis presents, as an aid to teachers, a series of 
stories based on vocabulary needs and language principles 
taught in Grade Three using speechreading as a basis for 
teaching language to a deaf child in a school for the deaf. 
The division of materials includes all the allied language 
art periods, speech, spelling, reading, language drill, 
composition and speechreading. 
The vocabulary was based on the reading level for 
Grade 223 and the spelling list in the curriculum for Grade 3.4 
Questions following the stories were based on question forms 
taught in preceding grades as well as in Grade Three. 
3More Friends and Neighbors, Cathedral Basic Readers 22 
(Chicag·o·:- scoEE; "Foresman·-&-co., 1942). 
4sister M. Josephina, G.S.J., et al, Word Power Through 
Spelling for Grade 3 (New York: Silver Burdett· Company, 1954). 
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This compilation of stories should not be considered as a 
course of study. By no means does it cover all the language 
needs a teacher of the deaf will meet in the course of a year. 
It is intended as an aid to teaching--a supplement to the 
stories or exercises generally used. 
Definition of Terms 
a) Speechreading (lipreading) 
b) 
By speechreading is meant the use of visual 
clues in determining what the speaker says. 
The newer term speechreading is preferred 
because visual clues come from watching the 
entire speaker rather than from concentrating 
solely on his lips.5 
The Deaf 
---
Those in whom the sense of hearing is 
nonfunctional for the ordinary purposes of 
life. This general group is made up of two 
distinct classes based entirely on the time 
of loss of hearing. 
1) The Congenitally Deaf 
Those who were born deaf. 
2) The Adventitiously Deaf 
Those who were born with normal 
hearing but in whom the sense of 
hearing -became nonfunctional later 
through illness or accident. 
5Hayes A. Newby, Audiology (New York: Appleton-
Century-Crofts, Inc., 1958), p. 224. 
5 
c) The Hard of Hearing 
Those in whom the sense of hearing, although 
defective, is functional with or without a 
hearing aid.6 
The Straight Language Key is a sentence pattern 
to guide the deaf child in the acquisition of 
language very much as hearing sense guides the 
hearing child. It a1so gives anypne who uses it 
a thorough understanding of the fundamentals of 
grammar. The children gain this understanding 
unconsciously.7 
e) Auditory training units 
A specially designed, high-fidelity, high-output 
amplifier which directs an auditory signal from 
a disc recording or microphone to high-quality 
earphones, the output of which is separately 
adjustable.8 
6Hallowell Davis, Hearing and Deafness (New York: 
Rhinehart, 1947), p. 373. 
7Edith Fitzgerald, Straight Language for the Deaf 
(Austin, Texas: The Steck Co., 1938), p. 61. 
8Hayes A. Newby, 2£· cit., p. 229. 
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CHAPTER II 
REVIEW OF LITERATURE 
Introduction 
The chief concern of teachers of the deaf is the ways and 
means of educating these children. Education is not possible 
without language. Buchman1 points out that language is the 
keystone on which successful education of the hearing impaired 
child rests. 
The deaf child does not acquire language in the sam~ 
manner as his hearing brothers and sisters. The normal child 
goes through the phases of hearing, listening, developing basic 
language concepts, imitating and then gradually perfecting his 
speech skills. Mental development depends largely on language 
development. Words should be used intelligently to express our 
thoughts, feelings and desires as clearly as possible to others. 
To quote Miss Buchman once more: 
Language is both an objective for the deaf 
, child and also the means by which his 
educational goals are achieved. Speech is 
' 
~Martha Buchman, "The Role of Language in Speech Training 
for the Hearing Impaired Child, "The Volta Review, LVI 
(May, 1954), 205. 
dependent upon an understanding of .spoken 
language and lipreading is his medium for 
this understanding.2 
The deaf child does not learn language through hearing. He.-
learns through his eyes -- by watching the faces of those close 
to him and learning to understand what they are saying. This is 
speechreading. He not only sees the words formed on the lips, 
but he interprets the expression on the face as well as the bodJ 
gestures.3 
The first step in the education of a deaf child rightfully 
belongs to the parents. They -- and not the teachers -- lay the 
cornerstone and build the foundation for successful language 
~ teaching. They give the child his first desire to lipread and 
0 
to speak. They talk to him and give him his fi·rst lessons in 
object naming and obeying commands. They give him love and 
understanding. In giving him a right start they are the most 
valuable forces in his life.4 
2Ibid. 206. 
3Eleanor C. Vorse, "Your Child is Deaf," The Volta Review, 
LVI {May, 1954), 201. 
- 4rbid. 206. 
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A young deaf child tries to convey his desires, his wishes 
and even his complaints to those about him. He may point, use 
crude gestures or pantomine, to demonstrate his meaning. He 
usually knows when he is understood. If the parents show a lack 
of understanding a certain dissatisfaction follows and shows 
itself in behavior. 
The Ewings comment on this by saying: 
The deaf child cannot fulfill himself in any 
direction without the common means of 
communication--speech. Without the use of 
words thinking must be both hindered and 
limited. Without words the main way to fields 
of knowledge outside his own experience is 
closed. 
Through lipreading in the first place the 
deaf child gains something of the purpose of 
speech. He, like the normal child, learns to 
point to this and to that person or object by 
request. A little later, in proportion to 
his native intelligence and the teacher's skill 
and encouragement, he will begin to imitate some 
of the words he can lipread.5 
Miss Josephine Carr says that speechreading is a 
communication skill which enjoys probably the closest 
relationship to the development of vocabulary and language by 
the deaf child. She compares the deaf child who attempts to 
use the words he sees on the lips of others to an unused film: 
5rrene R. and A. W. Ewing, The Handicap of Deafness 
(New York: Longmans, Greene & co:-:-1946), p. 210. 
9 
"he must be properly 'exposed' to vocabulary through 
speechreading if he is to 'develop' his own vocabulary for 
communication. ,,6 
When the child sees new words on the lips again and again, 
used naturally and easily, he gains an understanding of the 
meaning of th~se terms so that he in turn uses them naturally 
long before any language drill has been provided by the teacher. 
_ Speechreading is the means of communication guiding each 
waking hour. All the activities of the day can be and should 
be used to increase the speechreading vocabulary of the child. 
Strickland says that language is a constantly used medium 
"which can be enlarged and refined on the child's level only 
through experience in using it.n7 (The same is true of 
speech reading.) 
1. What is speechreading? 
Definitions vary in format but in essence the meaning is 
the same. Some label it lipreading but that term isn't entirely 
accurate. According to Jean Utley Lehman8 it is really 
6Josephine Carr, "A Limited or Limitless Vocabulary Through 
Speechreading," The Volta Review, LVI (March, 1954), 109. 
7Ruth G. Strickland, The Language Arts in the Elementary 
School (Boston: D.C.Heath & Co., 1951), p. 14. 
8Jean Utley Lehman, If ~ ~ ~ Deaf Child (Urbana, 
Illinois: University Illinois Press Co., 1949-1953), p. 114. 
10 
<:) speechreading because not only movements of lips, but also 
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movements of the jaw, muscles of the face, of the body and so on 
are involved. 
Mannen9 says that speechreading is a means of understanding 
other people's thoughts as they express them. 
According to Montague10 the best definition of 
speechreading is that of Bunger who says "Speechreading is 
understanding spoken language while watching a speaker, without 
fully .hearing, or if need be, without hearing at all." 
2. What is, the value of combining Speechreading and Auditory 
Training? 
In schools for the deaf speechreading is a most important 
item in the curriculum. Auditory training is its inseparable 
companion. Hearing aids are worn constantly by the pupils. 
"Look, listen and learn" is the motto. 
Speechreading of itself is a valuable aid to communication 
but when auditory training is combined with it the two become 
priceless assets for the aurally handicapped individual whether 
child or adult. 
9Grace Mannen~ "Conversational Language" The Volta Review, 
LXI (January, 1959), 11. 
10Harriet Montague "Lipreading--A eontinuing Necessity" 
The Volta Review, XLVI (February, 1944), 91. 
11 
0 According to Dorothy Blakelyll most communities now realize 
' that the type of education selected for a given group of 
exceptional children should be that which will develop each 
child to his maximum physical, intellectual, social and 
emotional potential. 
As the eyes of the deaf child must do the work ordinarily 
assigned to the ears communication should be in a normal manner. 
Substituting speechreading for hearing contributes greatly to 
the development of the child's potentials. 
As often happens, an extremely deaf child receives no more 
than the vibratory effect of sounds being transmitted through 
~ his aid. These vibrations have the power to assist the child in 
0 
various ways: 
1. It may be that the child is enabled to sense 
accent and stress, and thus improve his speech. 
2. It may make him aware of danger or of foreign 
elements in the vicinity thus acting as a 
safety device. 
3. It may make him aware of another's presence thus 
enabling him to give full attention to the 
reading of the lips and situational clues. 
Emphasis is placed on the value of speechreading by all 
educators of the deaf. It is true that some minds are too 
llnorothy E. Blakely, "Evaluative Criteria for Special 
Education for Physically Handicapped Children in Public SchoolsJ 
(unpublished Master's Thesis, Boston University, 1956). 
12 
0 analytical and in searching too intently for words on the lips 
fail to notice the visual clues or to grasp the key note of the 
situation. In other cases a lack of proper understanding of the 
language involved is the reason for failure. 
The normally hearing child lives in a world saturated with 
verbalisms. He learns to understand language by constantly 
hearing it long before he begins to speak. Tqe deaf child lacks 
this element in his environment. His eyes must take over. By 
speechreading the child begins to understand the meaning of 
words and at the same time he sees what shape the lips take, 
what movements the tongue makes and what vibrations the voice 
~ produces. Auditory training aids by teaching him to 
0 
discriminate between speech sounds and environmental noises. 
Once learned speechreading stays by a person through life. 
For the deaf child who has lost most or all of his hearing 
before he learns to talk speechreading is one of the most 
important educational requisites. It comes before speech and 
it goes with speech as a means of communication all through 
life. 12 
3. How does ~ Speech Environment affect communication? 
Listening and talking are such a vital part of life that 
12Max Goldstein, Problems of the Deaf (St. Louis: 
The Laryngoscope Press, 1933), p. 92.-
13 
it is difficult to conceive an idea of the world of silence --
the world into which sound does not penetrate. It is almost 
impossible to imagine a world in which communication between 
persons suffers from constant interference and the individual 
has developed a distorted sensitivity to his environment. 
Children who cannot hear cannot learn to talk without 
special help. They are deprived of much of the give and take 
experienced by normal children in the family and at play. These 
exchanges which serve as a basis for speech and language, for 
social growth and behavior as well as for personal satisfaction 
are denied the deaf child. Very often, especially when school 
work seems too difficult, children with uncorrected losses have 
been mistaken for mentally retarded cases. 13 
The deaf child is a vital part of the group in 
which he lives, not only in school, but in his 
community. His whole relationship to society 
hinges upon his ability to communicate with 
others and his well-being, his happiness and 
his success will depend upon verbal communication. 
If he cannot do this he will be forever different 
and appear apart from those in his environment. 
(Groht)l4 
13Adapted from Services for Children with Hearing 
Impairment (New York: American Public Health Association, Inc.), 
p. 11. 
1~ildred A. Groht, "An Experimental Approach to the 
Teaching of Language," Report of the Proceedings of the Thirty-
Seventh Meeting of the Convention of American Instructors of the 
~~f~tf~~W~~~;~~rtf~~~1 ~~nn. 1955 (Washington: U.S.Government 
14 
0 The deaf child who hears no spoken voice and who is not 
able to hear and enjoy the sound of his own voice has no desire 
to babble, coo or imitate those about him. Speech and language 
do not develop along normal lines following natural impulses to 
vocalize and imitate. Most young children satisfy their need to 
communicate by crude gestures which are meaningful to them. 
Wise parents make use of every opportunity to use parental 
attentions as a means to teach speechreading and to establish a 
media for acquiring language and speech. 
Family environment plays an important part in the speed 
with which a child develops language. facility. The child needs 
~ to be given rich experiences. The child who plays alone or only 
0 
with children in his own home has a limited number of 
opportunities to gain n~w ideas and concepts. 
Berry and Eisenson have this to say of the normal child. 
It can also be applied to the deaf. 
The greater the number of the child's experiences 
and the broader the child's environment the 
richer his vocabulary should be. A child in good 
health, one whose physiological condition permits 
him to be vigorous, active and energetic, is 
likely to have richer and more varied experiences 
than the child whose general health and physiological 
conditions cause him to live in a l'imited and 
circumscribed environment.l5 
15Mildred F. Berry and Jon Eisenson, S~eech Disorders 
(New York: Appleton-Century-Crof~s, Inc., 1 56), p. 29. 
15 
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Lack states that the prime necessity of the young deaf 
child is to learn to communicate freely with people around him. 
"It is lack of communication more than anything else which 
causes the frustrations and tragedies of the deaf child's 
emotional life.n16 
We can't keep a child from learning, but we can determine 
pretty much what he will learn. Children naturally reflect the 
attitudes, habits and language picked up at home. The same 
holds true for the deaf child. Patterns of speech and thought 
which the child should be able to make his own should be held 
before him constantly. The deaf child will grasp these patterns 
17 imperfectly at first but constant usage wil,l improve them. 
4. What part does speechreading ~ in the verbal language 
development of the deaf child? 
"The total effect of auditory disorders upon verbal 
language development, and therefore upon thinking and behavior 
is incalculable." (Berry & Eisenson) 18 
16Agnes Lack, The Teaching of Language .:!:2_ Deaf Children 
(London: Oxford University Press, 1955), p. 8. 
17Maurice V. Moriarty, "How the Deaf Child Learns 
Language," If you Have ~ Deaf Child (Urbana, Illinois: 
University of Illinois Press, 1953), p. 85. 
18Berry & Eisenson, ££·cit., p. 468. 
16 
The acoustically handicapped child is retarded in his use 
of language because the concepts he gains through hearing are 
few -- or may be entirely lacking. A small child finds his 
language growth in the every day experiences of his little life, 
--his clothes, his toys, his games, his parents, family and 
friends. His language problems center around himself, his 
activities and his interests. The skills resulting from 
auditory and sensory training combined with speechreading and 
phonetic education promote language growth in the deaf child. 
There are two aspects to the learning of language. 
Avery19 lists these as: 
(a) accumulating a vocabulary of words which 
make up our language and 
(b) using those words in correct grammatical 
sequence to produce meaning. 
She goes on to say that language is acquired partly 
because of a desire to express needs, to control environment 
and to relate experiences -- in other words for communication. 
The accumulation and use of words for the deaf child must be 
acquired through speechreading. The child who points or 
gestures and finds his question answered in words begins to 
19charlotte B. Avery, iiThe Education of Children with 
Imp~ired Hearing," Education of Exceptional Children and Youth, 
W.M.Cruickshank &·G.O.Johnson (New Jersey: Prentice Hall, Inc., 
1958), pp. 339-385. 
17 
~ associate the lip movements and facial expressions with the 
object of his inquiry. Thus he lipreads, hesitatingly at first 
but with greater ease as security and confidence are built 
within him. 
Moriarty says: "The basis for teaching language to the deaf 
child has to be lipreading. The eye must do the work the ear 
can't do.n20 He also says that the sense of touch and whatever 
sense of hearing may be left must also be utilized. Each and 
every available approach and as many approaches at the same time 
as possible should be used so that one can help the other. 
Fitzgerald says that use of language shows the child's own 
~ ~ental picture. "The deaf child cannot lean upon his hearing 
sense in deciding how best to express his thoughts for he has 
0 
no hearing sense. He must have a substitute." (That substitute! 
is speechreading plus auditory training used to aid him in 
understanding situations in and out of school.) 
"Mental development will never be brought about through 
mere memory work. The child must learn to think, reason and 
know the why and wherefore of what we are doing.u21 
20Moriarty, 22· cit., p. 84. 
21Edith Fitzgerald, Straight Language for the Deaf 
(Austin, Texas: The Stech Co., 1938), p. 18. 
18 
Through use we must give our children correct 
and clear concepts of language. We want to 
instill in them the power to think and reason 
and in doing so broaden their language concepts 
in all the language arts. (Groht)22 
Speechreading is a means of mental development. The mind 
must be trained to grasp the meaning and fill in that which is 
invisible or vague on the lips. 
Lack contributes the following: "We must teach the child to 
understand and to be understood, to receive language impressions 
from others and to express himself."23 
Jolles24 calls language the most wonderful tool we have to 
develop our minds. He says that without it, the child simply 
cannot develop his native intelligence as fast as he could with 
language. 
Streng25 reports that the desire to talk cannot be easily 
induced in some children. It is only when language becomes 
meaningful and permits him to gain some control over his 
environment that he will be able to build Qn his slow beginning 
22Groht, £E.• cit., 59 
23L k . . . ac , £E.• _ill. , p. VJ.J.. 
24Isaac Jolles, "How to Help the Deaf Child's Mind to Grow" 
If You Have a Deaf Child (Urvana, Illinois: University Illinois 
Press 1953)-; p:---§7. 
2sAlice Streng, "Language Disabilities in Children with 
Hearing Impairment,n ·The Volta Review, LX (September,l958),350-
357. 
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and to make progress toward what we think of as oral 
communication. 
Ruth G. Strickland reports that "growth and improvement in 
the use of language is more dependent on inner motivation and 
desire to improve than it is on actual teaching.n 26 Seeing 
words constantly on the lips of those about him fosters this 
inner motivation and desire. 
Dawson & Zollinger offer the following comment: 
The child's every waking hour is devoted to 
language in one form or another, whether he 
is in school or out. It is his vehicle of 
thought and communication. 
Language is for the numan being an 
instrument for thinking and carrying on 
social intercourse. Words are his medium 
of exchange as he trades ideas with his 
associates through speaking, listening and 
writing.27 
People everywhere communicate in one form or another, one 
language or another. It is only through this ability to 
communicate that men live satisfactory lives, making friends, 
earning a livelihood, performing acts of charity and 
benevolence, contributing to the harmony of the community in 
which they live. 
26Ruth G. Strickland, Language Arts in the Elementary 
School (Boston: D. C. Heath & Co., 1957), p. 444. 
27M. A. Dawson & M. Zollinger, Guiding Language Learning 
(New York: World Book Co., 1957), p. 56. 
20 
Communication for the deaf could be (has been and in some 
areas of education still is) confined to manual methods of 
communication. There are instances when inability to learn to 
lipread or speak intelligibly may be satisfactory reasons for 
this. But when a child of potential growth manifests a desire 
for information it should be supplied in a normal manner. ttThe 
28 
nursery child expects to be talked to and respond,rr says Groht. 
The emphasis should be placed on ~he ideas not on the individual 
words that are exchanged. Unless the child learns to look for 
meaning he will never become an apt speechreader. The child who 
is good at speechreading in his early childhood will acquire 
good language as he grows up because he constantly sees 
language just as a normal child constantly hears it. 
What Strickland has to say of language growth in normal 
children can be applied to the deaf -- substituting seeing for 
hearing or listening. 
a) Meaning must be put into what is (seen) 
because meaning resides in the mind. 
b) He must react to the meaning -- bring 
his experience to bear on it. 
c) He paints his own mental pictures and 
reacts emotionally and intellectually 
to the concepts he has brought up from 
his own past experience. • • 
28Mildred A. Groht, 11Living Language for the Deaf" 
The Volta Review, LX (September, 1958), 347. 
21 
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He is in very truth the center of his own 
universe and can react only with what is 
within him and what he perceives as he 
looks out from the center of the focus. 
d) Last of all he must throw w2hat he is (seeing) into perspective. 9 
The end results of early training in speechreading are 
noticed in the progress the child makes as he moves through 
school. They generally manifest an increasing ability to think, 
reason and enjoy language and attempt to use it, whenever an 
occasion arises. Usually they read more comprehendingly 
because they are able to visualize conditions about which they 
are reading. It is not words that interest them but the ideas 
the words convey. (adapted from Groht)30 
Conclusion 
The education of the deaf presents a challenge to those 
participating in the work. Devoid of normal means of 
acquiring the basic elements of·language it is up to the 
educators, be they parents, clinicians, therapists or classroom 
teachers to provide the child with a foundation on which to 
build. Every living question affecting the child affects those 
who are placed over him if they are to prepare him to do in a 
better way all the desirable things he will do anyway. 
29 . kl Str~c and, ££· 
30 Groht 
cit., p. 445. 
348-9. 
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What better way is there than the natural way, learning 
through hearing for the normal child, learning through 
speechreading combined with auditory training for the deaf? 
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CHAPTER III 
RESEARCH PROCEDURE 
The majority of books written on the subject of speech-
reading, as well as the materials prepared for the use of 
speechreading teachers, have been constructed for the hard of 
hearing child or adult. Generally speaking the language 
involved is far above the understanding of the child being 
educated in a special school for the deaf. 
The work involved in the present study was based on the 
needs of a third grade class in a school for the deaf. With the 
exception of one girl, the class consisted of profoundly deaf 
children with average I.Q.'s. The exception was a hard of 
hearing child with a high average I.Q. who was disturbed by 
personality problems which interfered with her learning 
progress. 
The basic need of the group appeared to be usable language 
(oral and written). Phonetically they could read words, but 
word meanings were often beyond them. The use of words in 
situations which were meaningful to them was lacking. As a 
result when opportunities to use words from the reader or 
spelling lists came up, the word just could not be produced. 
It had no real language value for the child. 
0 
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Selecting Materials 
To give the children the experience of living the language 
taught, of making it their own, a list of words was compiled 
from the two sources mentioned above, namely, the reader and 
the spelling list. The criteria for choice of words was: 
1. Will the child have constant opportunities for using 
this word or will he meet with it only on rare occasions? 
2. Will the word coincide with actual experiences in the 
child's daily life around the school or his weekend activities 
at home? 
Adapting Materials 
The words selected were considered the nucleus of language 
arts materials. Using personal experiences of the children, 
seasonal activities or personal interests such as sports, 
science or pets, stories were built around the words. Each 
story,was adapted to language principles to be taught during 
the year. 
Trial and Revision of Materials 
The stories were used in class. Each story contained 
sufficient material to cover the work of the language arts 
periods for an entire week. Rephrasing of words and revision 
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of question forms were made as necessity required. The final 
form of the story was printed on full size chart paper for 
permanent use. The children were urged to rephrase and revise 
the language to build up their own stories. 
The stories included in the final chapter are the fruits 
of this trial development carried on for a period of eight 
months (November 1959 to June 1960) in a classroom situation. 
Gratifying results were obtained in the improved conversational 
abilities of the children as well as in written composition 
and desire for reading which were manifested as time went on. 
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CHAPTER jL~ 
SPEECHREADING STORIES AND LANGUAGE DRILLS 
A Guides to Teaching the Materials 
Lipreading should come first--but it 
should be reinforced by the spoken 
word and written form as impressions. 1 
This advice given by Lack and other outstanding educators 
of the deaf shows the importance of speechreading as an integra 
part of the child's language learning experiences. The use of 
stories supplemented by visual aids stimulates the interest of 
the child and proves to be an asset to the acquisition of new 
language. The following steps should be used in developing 
language through stories: 
1. Tell the story. 
2. Discuss the story~ 
3. Key analysis. 
4. Oral and written composition. 
5. Create new stories. 
1. Tell the story. 
a) In class these stories may be told during "Story 
Time" (or the name decided upon for this period). Auditory 
training units should be used at all times so that the children 
lA.gnes Lack, The Teaching of Language to Deaf Children 
(London: Oxford University Press, 1955). 
~ may have the advantage of using whatever residual hearing they 
possess as well as their eyes and understanding. 
b) Pictures give a more vivid idea of the content of 
the story. 
c) New words, phrases or expressions should be 
printed on flash cards ready to be placed in the Plymouth Chart 
at the appropriate time. 
In short all sensory avenues--auditory, visual and 
kinesthetic, should be opened to aid the child in his search 
for language via speechreading. The association of written 
forms and pictured illustrations help to imprint on the mind the 
~ language seen on the lips. 
0 
2. Discuss the story. 
After the story has been told the children should be 
allowed to discuss it among themselves and to ask questions of 
the teacher. Following this informal discussion definite 
questions, prepared by the teacher, should be asked to stabilize 
the sequence of events, and to enable the child to use the new 
vocabulary in proper context. 
3. Key Analysis. 
During the formal language period the story should be 
discussed once more. This is the time for language drill. A 
printed copy of the story may be produced, or the story may be 
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written on a separate part of the blackboard. The grammatical 
construction of each sentence is to be analyzed in the Key. 
The children will not be conscious of this analysis, 
but by means of question forms they will be able to place words 
and phrases in the correct columns. 
!For~: How far: 
Who: What: Whom: !From-: How often: 
Whose: ( )Whose: Where: ~ith-: How long: When: 
What: Whom: What: IH_ow-: How much: 
Why: 
The question forms: Who-? 
How long-? 
To whom-? 
When-? 
Where-? 
Why-? etc. 
should help to correct language errors, stimulate a meaningful 
response in the minds of the child~en, establish continuity of 
thought and give the children more practice in speechreading 
the language patterns under discussion. 
This is not to be considered the work of one day. It 
may extend over a period of time. 
4. Oral and Written Composition. 
Another use of the story comes during composition 
period when the story should be reproduced in oral or written 
form. If at all possible the children should dramatize the 
event using as much speech as possible. 
5. Create new stories. 
It is not necessary that the story be memorized. To 
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~ prevent parrot-like language the children should be encouraged 
at first to change the names in the story, (subject and object) 
Later they should be expected to substitute other phrases for 
where or when. It may so happen that the only part left of the 
original story will be the verbs and the sequence of events. 
Original illustrations produced by the children are a 
great incentive and help the teacher to understand how much of 
the story the child really comprehends. 
The Value of This Method 
The-stories introduce the language principles to be taught 
or provide matter for review. They also provide practice in 
~ speechreading and the use of verbal language or speech. 
0 
These stories should be supplemented with other stories, 
original or based on story book material, containing such 
language as the needs of the class suggest. 
Questions should be asked by both teacher and pupils. It 
is not necessary th adhere strictly to those following the stor) 
memorizing drills in class is of little value. The children 
should learn to ask and answer questions for their own 
information. 
Progress is shown in the increased difficulty manifested 
in language and the variety of·questions asked as time goes on. 
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B Stories and Drills 
A Sample Story accompanied by explanations of the method 
used during language arts periods. All stories to be treated 
in like manner. The ingenuity of the teacher may prompt other, 
perhaps better, types of drill. It is important to remember 
that the keynote of all work is speechreading. Through 
speechreading concepts of language are presented. The drills 
are intended as a means of instilling these concepts in the 
mind to be used in communication whenever possible and feasible 
I Tell the Story 
If possible have a picture showing a girl (or a woman 
with a dish of ice cream. (N.B. It may be necessary to change 
the flavor.) 
Vocabulary cards: Last Friday 
bought 
melting 
friend 
Sample Story: The Dish of~ Cream 
That night 
took 
empty 
ten minutes 
~ Friday Paula went to the store. She bought a pint 
of strawberry ice cream. She took it home and put it in a 
dish on the table. Just then her friend called her. They 
talked on the phone for~ minutes. 
Her sister Susan saw the ice cream on the table. It was 
melting. She took a little. Then she took some more. When 
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~ Paula came back, she found an empty dish. That night Susan 
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was very sick. 
II Discuss the Story. 
a. Informal -- Talk about ice cream. 
1. Children may ask about something in the 
story or tell about something that happened to them when they 
had ice cream. 
2. Discuss kinds of ice cream. This will pave 
the way for what kind of -? questions which will come later on. 
3. Use the expressions 11my favoriteii, 'ithe kind 
I like bestu, "I prefer." 
b. 
Where: -'l 
Formal Discussion 
Who:- 7 
What: -7 
When:-? 
What did - do? 
Why:-7 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
Who went to the store? 
When did Paula go to the sto~e'l 
What did she buy? 
Where did Paula buy the ice cream? 
Where did she take it? 
What did she do with it? 
Where did she put the dish? 
Who called her? 
Why didn't she eat the ice cream? 
How long did she talk to her friend? 
Who saw the ice cream? 
What word tells us that the ice cream 
was getting soft? 
Wl£at did Susan do? 
How much ice cream was left for Paula? 
What word tells us that there was no 
ice cream in the qish? 
What happened to Susan that night? 
Was Paula cross? 
Was Susan punished? 
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19. 1\fhat kind of ice cream was it? 
26. If you had some ice cream in a dish, 
and your friend ~alled you, what would 
you do with the ice cream? 
III Key Analysis 
The Key is a permanent diagram painted in yellow 
or white poster paints across the top of the blackboard. 
1. Place vocabulary cards under proper Key 
headings. 
.,. 
Who:- ~·· . 
- rJl ·' - .--r- . 
friend'· ,bougkil;;~ · 
.... 
'"" 
took 
was melting 
was sick 
How long: 
ten min:u.tes 
a) Discuss meanings of words. 
(N.B. The dictionary is invaluable.) 
2. Verb drills: 
What:-
an empty 4ish 
' 
When: 
Last Friday 
That night 
i 
The children have learned to designate verb tenses 
by referring to the box form using the phrases. 
B_e .... f_o_r_e_..,....N_o_w __ __,]_A_f_t_e_r_aL" -whilJ 
They are now b~>giniti~ to use ~ast Present I Future _.(;_I 
a) Take Lhe verb from each sentence. Have the 
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children say and write the tenses of a given verb, or des'ignate 
a tense to be given orally and written in the correct third of 
the box. 
b) Change the form of the past tense to a question 
form. Have the child ask a question using that form. Then 
the child should write the question. Another child should 
answer giving practice in speechreading, question and answer 
work, as well as in oral and written language drills. 
N.B. Questions do not have to refer to the story at this stage 
of the lesson. The Past Tense is used more often than the 
other two in these stories. 
3. The Story 
Using the questions listed under Formal Discussion 
(p. 32) and used during speechreading class analyze each 
sentence·of the story. 
a) Complete answers are not required at the beginnin 
of the year; e.g. T. Who went to the store? 
C. Paula. 
T. Can you write that in the Key? 
C. (writes) Who:-? 
Paula 
N.B. At this time it would be well to mention "the subject of 
the sentence" and "the verb" but the child would not be require 
to use these terms. Gradually the brighter ones begin to 
understand and of their own volition use them -- correctly or 
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hesitatingly -- but it will grow. 
4. The teacher writes most of the sentence in 
the Key. One important space is not filled in. Instead a 
large question mark is drown over a line ( ? ) implying a 
lack of information. 
To one side of the board a child writes the 
question form necessary to secure that information. Another 
child supplies the answer. (All work is done orally before 
being written.) 
e.g. Who:'-
Paula 
-
-
went 
did_go 
1st child: Where:-? 
Where: 
., ' 
? 
Where did Paula go last Friday? 
2nd child: To the store. 
When: 
---
last Friday--.........._ 
In this lesson known question forms are reviewed. Special 
drill is usually given here to the new or the most recently 
taught forms • 
IV Oral and Written Compositions 
The children give a daily recitation of events that 
made an impression on their lit~le minds since they were last 
in class together. Sometimes it comes out in a rush as they 
enter the classroom. At other times it comes out as a topic 
for News or Talking Time. During these times they unconscious! 
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!:) use the phrases or words learned in language arts periods. 
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On days when life seems to have been not so interesting 
and the children have little or nothing to talk about refer to 
the story of the week. 
1. Dramatize the story if possible. 
2. Have a child tell the story in his own words 
Qmitting or adding whatever he wishes. 
3. Have another child write the story on the 
board. Class corrections for sentences as 
they are--not for memory drill. 
4. Erase the board. Remove the chart. Have 
each child write about the story onpaper. 
V Create New Stories 
1. Change the name of the characters. (Each child 
selects a special name for his story.) 
2. Change the time phrases (When:-?). 
3. Read over each sentence as it stands and decide 
whether or not Where: can be changed. This may also call for 
a change in the object What:-?. 
4. Read the story again. !tis quite different, now. 
5. The child may decide to write an entirely 
different story keeping to the format only. 
6. Encourage artistic illustrations on the part of 
the class. 
36 
37 
0 
'· 
0 
Carol ran. 
She fell. 
0 
0 Language ~ the ill-School Level 
0 
0 
In pre-school all work is accomplished by way of commands, 
action work in response to commands and pointing to the key word 
or symbol in the Key. Individual or group experiences, commonly 
termed News, are used as material for language, speech, speech-
reading, and in preparation for reading readiness. 
Emphasis is placed on names of persons and objects (Who: 
and What:). The verbs, pronouns and adjectives are used as 
needed, grouped under their respective symbols. The teacher 
refers to the part of speech by name, and the children soon 
learn to recognize the terms. 
As the year goes on Where: and When: are used and the 
children recognize the phrase and point to the Key word. A 
chart of phrases labeled Where: is kept in a convenient position 
so that the children may readily connect the phrase on the 
teacher's lips, the phrase on the chart and the picture in the 
picture chart. The Calendar becomes the When: chart. Usually 
the calendar is drawn on the blackboard, but large sized paper 
calendars with large figures are equally good. 
Speechreading drill work consists of question forms taught 
and drilled·. e.g. Who ? 
How many_? 
What ? 
Where-? 
What color ? 
When ? 
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1. The Story at the beginning of the year. (See page 37) 
T. ~Vho ran? 
C. Carol. 
Carol ran. 
She fell down. 
T. Who fell down? 
C. Carol. 
The child points to Carol, the girl, 
Carol, the name card, 
and Who: in the Key 
Draw a circle around she and point an arrow to Carol. 
2. The Story at the end of the year. 
(indicative of the progress made in language 
and speechreading ability) 
Speechreading drills: 
Story II 
We went to the hall Thursday. 
We had a party. 
We had a snowman. 
We threw a ball. 
We laughed. 
1. Who went to the hall? {Name all the children in the 
class who went to the hall. We - pronoun usage) 
2. Who threw a ball? 
3. What color was the ball? 
4. Who had a party? 
5. What color was the snowman? 
6. Who laughed? 
7. Show me the snowman. {Use the Chart Story which has a 
picture sketched above it showing the children 
at the party.) 
8. Show me where we went. (Use the pictures of the rooms 
in the school in a separate chart.) 
9. Show me when we went to the hall. {Use the Calendar.) 
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Children's responses: 
1. Point to the phrase. 
2. Point to the Key word. 
3. Point to the Chart for Where or When. 
N.B. A drill commonly used for sight reading combined with 
speech reading. 
Print each sentence of the story on separate strips 
of heavy paper or cardboard. Spread the strips on the 
floor or place them in charts, not in order. After the 
teacher reads a sentence, the children find the 
matching strip. 
0 The same can be done at the desk with strips of 
rex-o-graphed papers. 
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We went to 
We had a 
We had a 
We threw a 
We laughed. 
\ 
\'· 
ryl y \I 
? Q ~ \ \ I 
.. 
. ·-
~ 
. -
' 
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the hall Thursday. 
party. 
snowman. 
ball .. 
0 
0 
0 
Language ~ the Grade 1 Level 
Picture story books, pre-primers and Grade 1 Readers give 
the children a taste for stories. To be able to tell a story 
on their own is an accomplishment. Every child loves the story 
of Red Riding Hood even in simplified form. 
I Vocabulary cards: 
1. Words:· wolf then went was 
2. Incidental phrases: 
II The Story 
went to see 
very sick 
a bad wolf 
came fast 
Red Riding Hood 
came 
was afraid 
one day 
One day Red Riding Hood went to see her grandmother 
who was very sick. 
A bad wolf chased grandmother. 
Then he tried to eat Red Riding Hood. She was afraid 
A hunter came and shot the bad wolf. 
III Questions 
1. What is the girl's name? 
2. What color was her coat? 
3. Where did she go? 
4. Who chased grandmother? 
5. Was she afraid? 
6. Who killed the wolf? 
7. Did you like the story? 
IV Drills Write the verbs: 
a. Red Riding Hood _____ to see her grnadmother. 
b. A bad wolf grandmother. 
c. She afraid. 
d. A hunter and the bad wolf. 
-----
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The six stories written for this level are to be used as 
review work for the first two months. These stories show·the 
progress made in language development and speechreading ability 
of the children. 
I Vocabulary Cards: 
1. Words: went 
store 
put 
last 
jumped 
home 
took 
table 
bought 
carried 
2. Incidental phrases: in the frigidaire 
whipped the dog smelled the meat 
II The Story: The Naughty Dog 
A woman went to the store last Friday. She bought 
some meat. She carried it home. She did not put it in 
the frigidaire. She left it on the table. 
Her dog smelled the meat. It jumped on the table 
and stole the meat. The W?man saw the dog. She took 
the meat away from the dog and put it in the frigidaire. 
Then she whipped the dog. 
III Questions 
1. Where did the woman go? 
2. When did she go to the store? 
3. What did she buy? 
4. Did she put the meat in the frigidaire? 
5. What did she do with it. 
6. What smelled the meat? 
7. What did the dog do? 
8. Who saw the dog? 
9. What did she do? 
0. Was the dog punished? 
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~ IV Drills: Ask a question * 
Who: 
-
-A woman went 
She bought 
She left 
? smelled 
It ? 
Story 2 
I Vocabulary Cards 
1. Words: funny 
barked 
kept 
they 
What: Where: 
to the 
? 
it ? 
the meat 
A Barking Dog 
morning 
little 
played 
them 
store 
ran 
some 
black 
dog 
2. Incidental phrases: barked at 
kept on barking 
II The Story A Barking Dog 
When: 
? 
turned around 
It snowed one Saturday morning. In the afternoon 
Helen and her little brother played in the snow. They 
made a funny snowman. Then they made some snowballs. 
They threw them at the snowman. 
In a little while, a little black dog came in the 
yard and barked at the snowman. Helen's brother was 
afraid and cried. Helen threw some snow at the dog. It 
turned around and ran down the street. It kept on barking. 
Helen and her brother laughed. 
*Refer to sample lesson, page 35 (4) 
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III Questions 
1. When did it snow? 
2. When did Helen and her brother go outdoors? 
3. What did they make? 4. What did they do with the snowballs? 5. What came into the yard? 
6. What did the dog do? 
7. How did Helen's brother reel? 
8. What did he do? 
9. What did Helen throw at the dog? 
IV 
Who: 
It 
They 
They 
10. Where did the dog go then? 
11. Tiid the dog stop barking? 
12. Who laughed? 
Drills 
1. Change the verbs: 
2. 
snowed 
---
threw 
---
was 
--
~ ~ guestion~e-
= 
snowed 
made 
threw 
played 
---
came 
---
dried 
---
ran 
---
What: 
-
? 
snowballs 
A little dog 
Helen's brother 1 was 
Where: 
? 
-
~~Rerer to sample lesson, page 35 (4) 
made 
barked 
turned 
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Story 3 The Kind Children 
I Vocabulary cards 
1. Words: toys 
red 
boat 
came 
had 
gave 
was 
doll 
baby 
happy 
II The Story The Kind Children 
Jane and Tim went to the store with their mother 
one day before Christmas. They say many toys. Tim 
wanted a red boat. Jane wanted a baby doll. 
Just then Ann and Joe came in the store. They liked 
the boat &nd the baby doll, too. They were poor and had 
no money. 
Jane and Tim were sorry for Ann and Joe. Their 
mother bought the red boat and the baby doll. Jane 
gave Ann the doll and Tim gave Joe the boat. 
Everybody was happy. 
III Questions 
1. With whom did Jane and Tim go to the store? 
2. When did they go shopping? 
3. What did they see? 
4. What did Tim want? 
5. What did Jane want? 
6. Who came into the store? 
7. Why couldn't they buy the toys? 
8. How did Jane and Tim feel? 
9. Who bought the toys? 
10. What did Jane and Tim do with the toys? 
11. Did Ann want the doll? 
12. How did everybody £eel? 
IV Drills 
For speechreading drill ask the full question form each 
time. Encourage individual use of the expression, ttHow do 
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1. How do you feel when: 
a. mother gives you a quarter? 
b. your father scolds you? 
c. you lose something you like? 
d. you see a big animal? 
e. you are left alone and want your mother 
and father? 
2. ~ ~ question 
With whom ? 
------
a. 
b. 
c. 
d. 
e. 
Joyce comes to school with • 
Paul went to the movies wit~h------
Donna walked downtown with • 
-~":'"';""-Father went to the ball game w~th • 
Mike went riding with • ----
3. Verb drills 
'. t 
Use the verbs in sentences. Vary the tenses. 
went came wanted 
was liked saw 
bought gave 
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Story 4 Fun in the Snow 
-----
I Vocabulary cards 
1. Words: got 
made 
stopped 
pretty 
stayed 
hill 
2. Incidental phrases: 
went coasting 
II The Story Fun in the Snow 
park 
pond 
coasted 
across 
It snmved one night in January. The snow was deep. 
In the morning Helen and Ruth went down cellar and 
got their sleds. They went coasting in the park. They 
coasted down the hill and across the pond. 
Some boys made a snow fort. Then they made many 
snowballs. The girls stopped coasting and watched the boys 
Pretty soon it began to snow again. Helen and Ruth 
went home. The boys stayed in the park and had a snowball 
fight. 
III Questions 
1. What happened one night in January? 
2. What word tells us that there was a lot of snow? 
3. When did Helen and Ruth go coasting? 
4. Where did they keep their sleds? 
5. Where did they go coasting? 
6. Who else was in the park? 
7. What did the boys make? 
8. Then what did they do? 
9. Why did the girls stop coasting? 
10. Why did Helen and Ruth go home? 
11. Did the boys go home, too? 
12. What did they do? 
13. Where do you keep your sled? 
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IV Drills 
What did ______ do? 
1. The children went to the hall to see a movie. 
They liked it. What did they do? 
2. Mother bought some ice cream. The children were happy. 
What did they do? 
3. A little bird fell out of the nest. Vincent saw it 
in the grass. What did he do? 
4. Christina dropped some ink on her paper. What did 
she do? 
5. Peter made a mistake in an arithmetic problem. 
What did he do? 
6. Vyto was very tired when he went home last night. 
What did he do? 
7. Claire saw a doll in the store window. It cost 75¢. 
Claire had a dollar. What did she do? 
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Story 5 The Kite 
I Vocabulary cards 
1. Words:- father 
tail 
kite 
long 
time 
down 
when 
get 
windy 
seventh 
II The Story The Kite 
III 
March seventh was Joh~'s birthday. His father 
gave him a big kite. It was red and had a long tail. 
One windy day John took his kite up on a high hill. 
His brother went with him. They flew the kite for a 
long time. 
Then John tried to pull down the kite. It got 
caught in the telephone wires and he could not get it 
down. He felt bad and cried. 
When they went home, his brother told their father. 
He said, nNever mind, John, I will buy you another on 
pay day.tt 
Questions 
1. When was John's birthday? 
2. What did his father give him? 
3. What kind of kite was it? 
4. Did Johri fly his kite? 
5. What kind of day was it? 
6. Where did he go? 
7. Who went with John? 
8. What happened to the kite? 
9. How did John feel? 
10. What did his father say? 
IV Drills 
A. What kind of ? 
---
1. A ___ boy. 6. A ___ girl. 
2. A book. 7. A day. 
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3. A ___ man. 8. A ___ dog. 
4. A animal. 9. A night. 
5. A knife. 10. A plane. 
1. A little boy fell down and hurt his leg. A woman 
picked him up and took him home. She was a woman. 
2. Muggsy was a big dog. He liked to play with the 
boys. He made friends with everybody. Muggsy was a __ _ 
dog. 
3. Mr. Jones saw Billy climbing a tree. The tree was 
not very strong. A big branch broke and Billy fell. 
Mr. Jones was 
---
4. Tommy was cutting a piece of wood with his little 
knife. He made an Indian totem pole. His knife was 
---
5. A little girl did not wash her face and hands before 
goint to school. She did not comb her hair, either. What 
~ kind of girl was she? 
6. Walter had two bags of potato chips. Peter wanted 
some. Walter would not give him any. What kind of boy 
was Walter? 
7. A little girl was crossing the street. A car was 
coming very fast. A big boy ran out and pulled the girl back. 
T~at kind of boy was he? 
8. Debbie disobeyed her mother yesterday. She did not 
come home from school until four o'clock. When she got home 
there was nobody in the house. Debbie had to wait in the yard 
for two hours. Debbie was 
---
Boston University 
School of Education 
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Story 6 Nancy's Kitten 
I Vocabulary cards: 
1. Words: opened 
rocked 
upset 
every 
2. Incidental phrases: 
a cunning little kitten 
upset the cradle 
loved 
heard 
cradle 
frightened 
for a lorig time 
opened the door 
II The Story Nancy 1 s Kitten 
III 
Nancy had a cunning little gray kitten. She played 
with it every afternoon when she came home from school. 
She and the kitten loved each other very much. 
One afternoon Nancy put her kitten in her doll's 
cradle. She rocked it for a long time. Her little 
brother came running into the room and upset the cradle. 
The kitten was frightened and ran away. Nancy could 
not find her kitten. 
That night Nancy heard a noise outside the door. 
She opened the door and there was the kitten. It ran 
into the house. ·Nancy gave it some nice warm milk. 
Questions: 
1. What kind of kitten did Nancy have? 
2. What did Nancy and her kitten do every day? 
3. Why did Nancy play with her kitten? 
4. Did she take the kitten to school? 
5. Where did she put the kitten one afternoon? 
6. What did she do? 
7. Do you think the kitten liked to be rocked? 
8. What did Nancy's brother do? 
9. What happened? 
10. How do you think Nancy felt? 
11. Did she find the kitten? 
12. When did the kitten come back? 
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IV Drills 
Each other 
Make one sentence using each other. 
1. Nancy loved her kitten. The kitten loved Nancy. 
2. Bob played with Billy. Billy played with Bob. 
3. Jane jumped rope with Barbara. Barbara jumped rope 
with Jane. 
4. John liked to fly kites with Peter. Peter liked to 
fly kites with John. 
5. Susan likes to go for a walk with Claire. 
Claire likes to go for a walk with Susan. 
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Story 1 
~very child is interested in fire engines and firemen. 
In the ~all the engines seem to pass the school more often than 
ever. It is a topic that never fails to rouse interest. 
I Vocabulary cards 
1. Words: fire · 
rang 
room 
street 
rode 
again 
engine 
loud 
sped 
roof 
2. Incidental phrases: 
It seemed to say ____ _ 
In the middle of 
----put the fire out. 
All out. loud and clear. 
II The Story Fire! Fire! 
-
Bill and Bob are firemen. They work at Ladder 21. 
Early one morning the big bell in the firehouse 
tower rang out loud and clear. 
11Ding -- dong! Ding -- dong! Fire! Fire!" 
it seemed to say. 
The firemen jumped out of bed, pulled on their 
clothes and slid down the shiny pole in the middle of 
the room. 
They jumped onto the fire engines and sped down 
the street. 
Bill and Bob had to climb to the rook of a house to 
help put out the fire. 
The bell in the tower rang out once more. 
"Ding dong! Ding -- dong! All out. All out." 
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c:) III Questions 
1. What are the names of the two firemen? 
2. Where do they work? 
3. Where is the bell? 
4. What did the bell seem to say? 
5. What did the firemen do? 
6. Where is the shiny pole? 
7. What kind of pole is it? 
8. How did Bill and Bob get to the fire? 
9. Why did they climb to the roof? 
10. What did the bell say then? 
IV Drill 
Where ? 
1. Where is the sun? 
2. Where is your handkerchief? 
3. Where are the scissors? 
4. Where is your pencil? 
0 
5. Where did you put my paper? 
6. Where did John put the box? 
7. Where do birds go in winter? 
8. Where was Little Boy Blue? 
9. Where did Humpty-Dumpty sit? 
10. 1~ere does the robin lay her eggs? 
Ask ~ question 
1. The boys went fishing ? 
2. Tina put her doll ? 
3. Sue brought her new book ? 
4. John threw snowballs ? 
5. Peter carried a pail of water ? 
6. Bobby saw three big birds ? 
7. Walter ran ? and hid. 
8. Joe took his stamp book ? 
9. The girls went swimming ? 
10. We saw a helicopter flying ___ ?__ __ 
0 
Story 2 Hooked! 
Quite often the children are intrigued with pictures. 
Interesting stories can be produced as a result of a picture 
study during speechreading period. 
I Vocabulary cards 
1. Words: summer 
wanted 
caught 
2. Incidental phrases 
II The Story 
fishing 
line 
almost 
went fishing 
Hooked! 
One day last summer Tom went fishing. He sat on 
a log at the edge of the water. He put a worm on the 
hook. He wanted to throw the line into the water, but 
the line slipped. The· hook caught in his dog's collar. 
Tom and the dog almost fell into the water. 
III Questions 
1. In what season did Tom go fishing? 
2. Where did he sit? 
3. Where was the log? 
4. Why did he put a worm on the hook? 
5. What happened? 
6. Did Tom catch a fish? 
7. What did he catch? 
8. Did Tom and his dog get wet? 
9. How do you think Tom felt? 
10. How do you think the dog felt? 
IV Drills 
What happened? 
The teacher tells these little stories to the class. Oral 
responses are required. 
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8 1. Joan ran home crying. Her mother said, "What 
happened? 11 What did Joan tell her? 
torn. 
Paul? 
2. Paul fell off his bike yesterday. His pants were 
His mother put a bandaid on his knee. What happened to 
3. Betty was coming home from the store. All at once she 
was sitting on some ice and two loaves of bread were beside her. 
What happened? 
4. The fire engines went down the street. People ran 
after them. Smoke came out of a house. What happened? 
Story 3 On the Farm 
---
A farm, especially a farm with cows, is most appealing to 
small children whether the farm be real or in a beautifully 
colored picture. 
I Vocabulary cards 
I.L 
1. Words: bright ride their 
cool rest eating 
gate drinking grass 
children 
2. Incidental Ehrases: went for a long ride 
grazing in the pasture 
in the cool shade 
The Story On the Farm 
---
One bright summer day Walter and Susan went for a 
long ride with their mother and father. They passed a 
big farm. There were many cows ·grazing in the pasture. 
It was Uncle Joe 1 s farm. They drove into the farmyard 
and got ou~ of the car. 
The children ran to the pasture to watch the cows. 
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Some brown and white cows were standing in the cool shade 
of an old oak tree. The rest of the cows were eating 
grass. There was a spring of cool water flowing nearby. 
Just then a man came out of the barn and called the 
cows. One cow lifted his head and walked toward the gate. 
The others stopped eating and followed in a long line. 
Susan laughed and clapped her hands. nWhy,n she said, 
"That's just like school. The cows are filing home." 
III Questions 
1. What kind of day was it? 
2. Where did the family go? 
3. How many people were in the car? 
4. What were the cows doing? 
5. ~Vhat word tells us that the cows were eating grass? 
6. vfuere did they leave the car? 
7. Did the children go into the house? 
8. Where were some of the cows? 
9. What were the rest doing? 
10. What was flowing near by? 
11. Why did the cows go home? 
12. Which cow was the leader? 
13. How did the cows go to the barn? 
14. What did Susan say about the cows? 
IV Drills 
List these incidental language forms on the board or have 
cards printed and insert in the Plymouth chart. 
a) Tell the story to the class. 
b) Ask "how many " there were at first to 
establish which form to use. 
c) Then uHow many were afraid?n 
11How many were not afraid?" 
d) "Now tell me the story." 
one the other 
one _______ (the others 
(the rest 
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, 
some (the others 
(the rest 
one another another 
----- ----- -----
the rest 
There are many cases where either the ~ or the others 
may be used. The.~ is always used when referring to liquids 
or to things in bulk. 
1. Two little girls saw a big dog. 
looking boxer. of them was afraid. 
It was an ugly 
was not. 
----
2. Selma's dog had five puppies. was black and 
---white. were brown and white. 
3. She gave 
---
to Peter and 
---
to the neighbors. 
4. Mrs. Baker put some sunflower seeds on the feeder. 
A squirrel ate I • The birds ate 
---
5. Mary made some chocolate cookies. She gave to 
Claire. She took to the children in school. 
6. There were six little pigs in a pen. of them 
squealed. began to squeal, too. 
7. Vyto had five peppermint sticks. He gave ___ to 
Tina, to Sue, to Vinny, to Gerard. He kept 
for himself. 
8. Phyllis bad a bottle of orange juice. 
and left · in the bottle. 
She drank 
---
---
---
9. Annette had two dolls. 
was a Sister doll. 
___ was a baby doll. 
10. Robert has a set of sixteen books. He has of 
them in school. are at home. 
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Story 4 Joyce's Birthday 
Birthdays, like Christmas, come but once a year. They are 
looked forward to, enjoyed and remembered. Always they form a 
delightful topic of conversation with a deaf child. 
I 
II 
Vocabulary cards 
1. Words: supper gold 
stone ice cream 
cake candy 
ring sang 
The Story Joyce's Birthday 
Saturday, October 3, was Joyce's birthday. Her 
mother gave her a pretty ring with a red stone. Her 
father gave her a gold bracelet with her name on it. 
Her brother and sister gave her twin dolls. 
At supper they baa ice cream, cake and candy. The 
family sang, "Happy Birthday to Joyce." Then she blew 
out the seven candles. 
She was very, very happy. 
III Questions 
1. What was the date of Joyce's birthday? 
2. What day of the week was it? 
3. How old was she? 
4. What kind of ring did mother give her? 
5. What did father give her? 
6. What other present did she get? 
7. Who gave her the tw~n dolls? 
8. How many are there in her family? 
9. i~en did they have the party? 
10. What did they do? 
11. How did Joyce feel? 
12. How old were you on your la~t birthday? 
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tit IV Drills 
Speechreading* 
What is ) ______ made of? 
are) 
1. Windows are made of 
-----------2. Tables are made of 
3. Coats are made of 
4. Shoes are made of 
5. Books are made of 
6. What is your ruler made of? 
7. What are spoons made of? 
8. What is the floor made of? 
9. What is the flag made of? 
10. What are sweaters made of? 
11. What was Joyce's bracelet made of? 
12. What is candy made of? 
N.B. *It is well to have a chart made up of samples of 
materials plus pictures of things made of the 
material. Increase the number of articles listed 
to include all materials taught or known to the 
class. This will· stimulate children's interest 
in products in preparation for social studies. 
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Story 5 Happy 
Children love'pets. Stories about animals usually bring to 
light the feelings children have for pets. This would be a good 
time to start a scrapbook project on pets. 
I 
II 
Vocabulary cards 
1. Words: outside lonesome 
climbed ladder 
around paws 
doghouse ears 
2. Incidental phrases: big floppy ears 
big and clumsy 
in the doghouse 
was lonesome 
The Story Happy 
Happy was a huge brown and white dog with big floppy 
ears, big paws and a long bushy tail. He was very big and 
clumsy. 
The other night Tom put Happy in the doghouse. He 
patted him and said, "Good night." Then he went to bed. 
Happy was very lonesome. He came out of his house and 
looked around. He saw a ladder outside Tom's window. He 
climbed up the ladder and got into Tom's bed. 
III Questions 
1. What kind of dog was Happy? 
2. What word tells you that he knocked things over? 
3. Where was Happy supposed to sleep? 
4. Why didn't he like the doghouse? 
5. How did he get into Tom's room? 
6. What word tells you that he was a big dog? 
7. ,What kind of tail did Happy have? 
8. What color was he? 
9. Can a dog climb a ladder? 
10. Did Tom and Happy love each other? 
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~ IV Drill 
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Why _____ ? Because 
-----
1. When the boys crossed the yard this morning they put 
on their raincoats·and rubbers. Why? 
2. After supper the children went to the study hall. The 
put on the lights. Why? 
3. Maureen went to the dentist, yesterday. He pulled her 
tooth. \~y? 
4. David swept the floor this morning. Why? 
5. Mr. and Mrs. Smith went to the bank. They gave the 
man in the bank five hundred dollars. Why? 
6. The doctor went to Ann's house. Ann did not go to 
school. Why? 
7. A policeman walked down the street with a little boy. 
He took him home. Why? 
8. The fire engines sped down the street. All the other 
cars stopped to let them go by. Why? 
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Story 6 
I Vocabulary cards 
1. Words: growled 
clapped 
What Happened? 
mouse 
asleep 
happened 
tiptoe 
sound 
squeaked 
2. Incidental phrases: Oh, boy! 
II The Story 
the poor dog 
as loud as he could 
sound asleep 
Pleasant dreams! 
grinned impishly 
What Happened? 
cried 
pleas an 
Happy was sound asleep in front of the fireplace 
the other night. Tiny Mouse came out of his hole and 
looked at Happy. 
"Oh, boy!" he cried, nHere's where I can have some 
fun.u He tiptoed over to Happy and clapped his hands as 
loud as he could in Happy's ear. The poor dog was 
frightened. He jumped up and growled. n~fuat happened?" 
Tiny Mouse grinned impishly and squeaked, "Good night, 
Happy. Pleasant dreams!n and ran back into his hole. 
II Questions 
1. What was Happy doing? 
2. Where was Happy sleeping? 
3. Who saw him sleeping there? 
4. What did Tiny Mouse say? 
5. What did he do? 
6. Why did Happy jump up? 
7. How did Tiny Mouse grin? 
8. What did Happy say? 
9. What word is used instead of said? 
10. What words tell us that Tiny Mouse likes to tease Happy? 
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0 IV Drills 
How animals talk 
roars quacks neighs bleats purrs mews 
moos barks squeaks grunts peeps growls 
brays clucks coos gobbles hisses caws 
1. A cat A dog A mouse 
2. A cow A donkey A horse 
3. A duck A hen A turkey 
4. A pigeon A crow A kitten 
5. A lion A pig A snake 
6. A baby bird A sheep A dog when it 
is cross. 
Story 7 A Birthday Present 
Everybody has a birthday, but not everybody has a party. 
c:) Sometimes gifts are received as tokens of friendship. This may 
be a good time to work on a project on friends using such 
0 
groupins as My Family, My Playmates, My School Friends, People 
Who Help Us. 
I Vocabulary cards 
1. Words:- wrap 
present 
inside 
friend 
couple 
family 
covered 
moved 
years 
would 
2. Incidental phrases: for a long time 
best friend 
II The Story 
for a couple of years 
wrapped the present 
A Birthday Present 
Jean lived in Waltham for a long time. She had many 
friends there. Her best friend was Theresa Murphy. 
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One day Theresa's father came home from work and told 
his family that they would have to live in Florida for a 
couple of years. The day before they moved was Theresa's 
birthday. She was seven years old. 
Jean's mother bought a beautiful doll for Theresa. 
Jean wrapped the present herself. Her mother took her to 
Theresa's house that afternoon. Theresa was very happy 
when she saw the doll. She said, "Oh, how beautiful she 
is! I will call her Jean for you. Thank you for my lovely 
birthday present.n 
III Questions 
1. How many little girls are in the story? 
2. Where did they live? 
3. Where do you live? 
4. Did they like each other? How do you know? 
5. What did Theresa's father tell his family? 
6. How long would they have to live in Florida? 
7. When was Theresa's birthday? 
8. How old was she? 
9. What did Jean give her? 
10. Did Theresa like the doll? 
IV Drills 
A Infinitives as the object of the verb. 
like to 
begin to 
know how to 
have to 
pretend to __ 
forget to __ 
learn to 
want to 
try to 
teach to 
1. Tell me five things that you would like to see. 
2. Name some games that you like to play. 
3. What do you like to do best? 
4. Do you know how to drive a car? 
5. Who has learned to skate? 
6. Did the boys begin to make the table yet? 
7. Let's play games: 
Pretend to be a diver. 
Pretend to be afraid. etc. 
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8. Try to reach the top of the bookcase. 
Try to walk with a book on your head. 
9. Did you forget something? 
I forgot to bring my books to school this morning. 
10. Miss Jones teaches the children to swim. 
Paul has not learned how to swim yet. 
B whom: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
c 
what: 
want 
teach 
to ___ _ 
to 
---- ----ask to 
----tell to----
Susan wants her mother to 
Sister will teach the children 
Mother asked John and Jean to 
Father told Ricky to 
The girls want us to 
Tell Jane to come home at once. 
Do you want to watch TV? 
Please teach me to dance. 
Ask Sarah to go with you. 
Barbara told Brian to hurry. 
let 
made 
whom: 
what: 
to 
Children give sentences including personal experiences. 
to let -- to grant permission to perform a desired act 
to make -- implies being forced to perform an act 
unwillingly 
Dramatization is best for demonstrating the difference. 
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1. to let 
a. John "May I get a drink of water?" 
Teacher- "Yes, you may." 
Paula "Teacher let John get a drink of water.n 
b. Billy "May I go to the movies?" 
Mother-- HYes, you may?'' 
Sandra-- HBilly's mother let him go to the movies. 
c. David wanted to carry Pauline.' s books. 
She him carry them. 
d. Paul wanted to buy a chemistry kit. He did not 
have enough money. His father told him to wait. 
His father him buy it. 
e. The baby wanted to play with a sharp knife. 
Bobby took the knife and put it in a box. 
Bobby the baby have the knife. 
a. Play the laughing game. 
b. 
One child stands in front of the class 
clowning. He does his best to make one or all 
laugh. The children try to keep serious faces. 
Pretend to 
board. 
it is a 
finally 
be cross. "Write your name on the 
Remain after class." (The child knows 
game. He refuses at first, but 
gives in. 
c. "I can make you move~' ( a game to be played 
at recess.) The children stand in a circle 
or in a straight line. The child who is "It11 
has a volley ball or a soft rubber ball. Aim 
must be for the feet, but he may pretend to 
aim elsewhere. If a child moves he is out. 
The last one in line is "It" for the next game. 
68 
0 
0 
0 
Story 8 The Coconuts 
Gifts from other parts of the world, especially unusual 
gifts such as coconuts, make interesting topics of conversation 
and rouse the interest of the children in maps, ·travel and 
people. Scrapbooks or imaginative travel-logs can be used as 
language aids and speechreading devices result from the 
information obtained. 
I Vocabulary cards 
1. Words: postman 
poured 
2. Incidental phrases: 
Florida 
neighbor 
coconuts 
pitcher 
.drilled a hole 
poured the milk 
cut into shreds 
used it for 
II The Story The Coconuts 
drilled 
cracked 
A week ago Friday the postman came to Jean's house. 
He gave her a big box. It was from Florida. When she 
opened the box, she found two big coconuts. 
That night Jean's father drilled a hole into each of 
the coconuts and poured the milk into a pitcher. Then he 
cracked open the coconuts. Mother, Father and Jean drank 
the milk and ate some of the white fruit. Mother gave 
some to the neighbors. She cut the rest into shreds and 
used it for cakes. 
III Questions 
1. Who came to Jean's house. 
2. \Vhat was the date? 
3. What did the postman have for Jean? 
4. Where did the box come from? 
5. Do you know who sent the box? 
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6. What was in the box? 
7. Were the coconuts large or small? 
8. What is inside coconuts? 
9. Where do coconuts come from? 
10. How do they grow? 
11. How did Jean's father get the milk out of the coconut? 
12. What did Mother do with the white fruit? 
IV Drills 
People who help us. 
postman (mailman) 
policeman 
fireman 
doctor 
nurse 
teacher 
cook 
baker 
milkman 
pilot 
bus driver 
taxi driver 
1. The man who brings letters, cards and packages 
to our home is the 
-----2. The man who helps to put out fires is a 
---=----3. The man who stops traffic to let us cross the 
street safely is the ~---~ 
4. The man who tells us what to do when we are 
sick is the 
-~-=-----=-5. The woman who helps the doctor and takes care 
of sick people is the -~-----
6. The person "tvho teaches school is the 
---=-~--7. The person who bakes pies, cakes and cookies 
is a 
---~-8. The person who makes breakfast, dinner and supper 
for all the children in the school is the 
9. The man who brings the milk to our school is 
the 
--------10. The person who drives the bus is the 
-----11. The person who drives the taxi is the ---------
12. The man who drives the plane and keeps everybody 
safe in the air is the 
-"::"""':--~ 13. When you grow up what "tvould you like to be? Why? 
14. Name some other people who help us. 
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Story 9 Doctor Carver's Colors 
Stories about science and scientists open a new world of 
thought to the very young child. Nature and its wonders afford 
a wide range of imaginary exploration and incite the child to 
delve into picture and story books which in turn increase his 
language skills and knowledge. 
I Vocabulary cards 
1. Words: about 
colors 
walked brushed 
paint clay 
wanted 
tripped 
2. Incidental phrases: went for a walk 
II The Story 
in a mud puddle 
wanted to know about 
worked harder than ever 
Doctor Carver's Colors 
buckets 
beautiful 
George Washington Carver was a negro scientist. He 
wanted to know about clay. He wanted to know why clay 
had so many colors and how the clay could be used. 
One day· he went for a walk in the woods. He saw many 
beautiful tr~es, bushes and flowers, but he did not see 
the vine that tripped him. He fell into a dirty mud 
puddle. He jumped up and brushed off his clothes with a 
clean handkerchief. His hands, the knees of his pants and 
his handkerchief were blue. It looked like blue paint. 
Dr. Carver scooped up some of the clay and took it 
home with him. He worked harder than ever. He made paint 
from the clay. The first bucketsof paint were used on the 
village church to thank God for helping him in his work. 
III Questions 
1. What kind of man was Dr. Carver? 
2. What did he want to know? 
3. Where did he go one day? 
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4. What happened to him? 
5. Why didn't he see the vine? 
6. What did he use to clean his clothes? 
7. What was on his hands? 
8. Why did Dr. Carver scoop up some of the clay? 
9. What did he get from the clay? 
10. How did he thank God? 
IV Drill 
mother 
playmates 
aunts 
1. 
2. 
People ~ know and love 
father grandmother grandfather brothers sisters 
teachers life guards playground teacher 
uncles cousins friends neighbors 
Little boys and girls play with --~------
goes to work every day to get money 
for us. 
3. takes care of the house and of the 
children. 
4. Who teaches us in school? 
5. Who helps us on the playground? 
6. Who puts out·fires? 
7. Who shows boys how to play ball? 
8. Does your father know how to play ball? 
9. Who shows little girls how to make dresses for 
their dolls? 
10. Who is at the beach or swimming pool to help 
people who cannot swim? 
11. How many brothers and sisters have you? 
12. What are their names? 
13. Have you a grandmother? (grandfather?) 
14. Where does she live? (he) 
15. Do you know your aunts' names? (uncles') 
16. Who is your favorite aunt? (uncle) 
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Story 10 Their First Experiment 
All children go through an experimental stage, knowingly 
or unknowingly. Science experiments are particularly alluring 
to the imaginative youngster. The world we live in and its 
many outer space attractions provide ample material for 
discussion. 
I Vocabulary cards 
1. Words: half 
middle 
turned 
twirled 
through 
shone 
science 
only 
2. Incidental phrases: as still as he could 
through the middle of 
II The Story Their First Experiment 
Bob and Betty painted a spot on a soft rubber ball. 
They put a long thin stick through the middle of the ball. 
Betty held the stick and turned the ball. Bob held a 
flashlight as still as he could. The light shone on only 
one half of the ball at a time. 
When the painted spot was in the light, Bob said, 
nsee, Betty. That's where we live. It is daytime. The 
sun is shining down on us." 
Betty turned the ball some more and said, "I know, 
Bob. Now it is night. We are in the dark." 
III Questions 
1. How many children tried the experiment? 
2. What did they use? 
3. What did Betty do? 
4. What did Bob do? 
5. How could they tell day and night? 
6. What does dark mean? 
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7. What lights up the earth at night? 
8. What gives heat and light during the day? 
IV Drills 
Weather and Seasons 
A The Weather 
1. Each child should be encouraged to bring in a 
collection of pictures depicting the weather. 
Discussion of these pictures allows a speechreading 
drill on the question fonn, "What kind of a day is 
it?n and the kinds of weather we experience. 
2. Materials: pictures -- Plymouth chart or paper 
What kind of 
First step: 
1. 
2. 
3. 
4. 
Second step: 
1. 
2. 
3. 
4. 
marked into three columns for tenses. 
a. Refer to the weather as it is today. 
b. " n " " as it was yesterday. 
c. " '.1 n " as it may be tomorrow 
d. Write, or have the child write, the 
response given under the proper tense. 
day ? 
:x:esterda1 
It rained. 
It snowed. 
The sun was 
shining. 
The wind blew. 
Adjectives 
It was 
It was not 
It was cloudy. 
It was foggy. 
It was windy. 
It was stonny. 
today 
It is raining. 
It is snowing. 
The sun is 
shining. 
The wind is 
blowing. 
It is 
It is not 
It is cloudy. 
It is foggy. 
It is windy. 
It is stonny. 
tomorrow 
It will rain. 
It will snow. 
The sun will 
shine. 
The wind will 
blow. 
It will be 
---It will not be ___ 
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It will be cloudy. 
It will be foggy. 
It will be windy. 
It will be stormy. 
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Third step: Q. What kind of day? 
A. A day. 
A cloudy day. 
A stormy day. 
A foggy day. 
A nice day. 
A windy day. 
A beautiful day. 
For the future tense the terms perhaps or maybe 
should be used in regard to weather as it is always 
uncertain. Instead of will be it is possible to 
--teach and substitute may. 
B The Seasons Make a season chart. 
1. Name the seasons. 
2. In what season does the month of come? 
3. What do children like to do in winter? 
4. What games do they play in spring? 
5. \~en do people go swimming? 
6. When are apples nice and ripe? 
7. When do birds fly south? 
8. When do birds fly north again? 
9. In what season do we play marbles? 
baseball? football? 
10. When do trees have beautiful blossoms? 
11. What kind of skates do children wear 
in winter? in spring? 
12. What kind of clothes do people wear 
in summer? in winter? 
13. Wl£en do the leaves turn red, yellow and orange? 
14. When are the trees bare? 
15. When do the little buds come out on the trees? 
16. In what season do we see many children 
with ice cream cones? 
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Story 11 Winter Fun 
In winter the child lives in a veritable fairyland. His 
surroundings take on a new look and the anticipation of a good 
time runs high in his veins. To him the first tiny snowflakes 
reflect mountainous drifts and it is time to dress for the fun. 
A collection of winter scenes for classroom display or as 
material for a scrapbook is an excellent project to accompany 
this lesson. 
I Vocabulary cards 
1. Words: snowed 
later 
shoveled 
snowballs 
near deep 
roll warm 
2. Incidental phrases: It snowed very hard. 
warm clothing 
joined the fun 
went coasting 
went skating 
II The Story Winter Fun 
..;..;..;;;=.;;...;...;;;._ 
sled 
while 
It snowed very hard one night. The snow was deep. 
In the morning Tom put on his snowsuit, a warm cap and a 
pair of mittens. He wore his storm boots and woolen socks 
too. Then he took his new sled and went coasting down the 
big hill near his house. He had a lot of fun. 
Pretty soon Jack, Billy, Jane, Nancy and Jill came 
out to play in the snow, too. Jack and Billy began to rol 
big snowballs. They wanted to make a snowman. After a 
while all the children joined the fun. They made a funny 
snowman. 
Later on they shoveled the snow off the pond and went 
skating. They were tired and hungry when they went home. 
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~ III Questions 
1. What happened one night? 
2. What season was it? 
3. How do you know that there was a lot of snow? 
4. ~Vho was the first boy to go outdoors to play? 
5. How was Tom dressed? 
6. What did he take with him? 
7. Where did he go coasting? 
8. Did he have a good time? 
9. Who else came out to play? 
10. What did the boys want to do? 
11. Did the children help each other? 
12. Why did they shovel the snow off the pond? 
13. How did they feel when they went home? 
14. Do you like to go coasting? 
15. Which do you like better, coasting or skating? 
IV Drills 
A Play Play with 
We play games. We play with toys or other children. 
0 1. With whom did Tom play? 
2. With whom do you play? 
3. Do you like to play games? 
4. Name some games that you like to play. 
5. Have you toys? 
6. Do you like to play with them? 
7~ Which is your favorite toy? 
8. What is your favorite game? 
B Insert the correct form: play play with 
........... 
1. Boys like to baseball. 
2. Girls like to dolls. 
3. John cops and robbers yesterday afternoon. 
4. Did he by himself? 
5. He five other boys. 
6. Paul and Billy each other all the time. 
7. The girls jumprope at recess every day. 
8. The boys basketball at noon. 
9. Do you like to hide and seek? I do. 
0 
0 
0 
0 
10. It is good for children to 
on nice days. 
11. Daddy me when he is 
12. Some children games 
it is raining. 
C Build ~ charts for discussion 
Baseball 
Football 
Basketball 
Jump rope 
House 
1. Games ~ like to play 
Boys 
* 
* 
Hide an4 Seek 
Cops and Robbers 'lc 
Giant Steps 
Red Light 
Tag 
Ring games 
2. Toys ~ like to ~ with 
Tops 'lc 
Balls 
Cars 
* Dolls 
Dishes 
Kites 
* Planes 
* Boats 
* Marbles 
Trucks 'lc 
Jump ropes 
Jacks 
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outdoors 
home. 
in the house when 
Girls Both 
* 
* 
* 
.. ~ 
* 
* 
* 
'lc 
'lc 
* 
* 
* ..... 
"' 
Story 12 Abraham Lincoln 
Children love stories about famous men and women. 
Abraham Lincoln is loved by all, young and old, as th~ ideal 
American boy. 
I Vocabulary cards 
1. Words: poor 
hole 
splitting 
through 
pay 
log 
born 
cabin 
2. Incidental phrases: too poor to 
got all wet 
rails 
borrowed 
II The Story Abraham Lincoln 
III 
Abraham lincoln lived in Kentucky a long time ago. 
He was born on February 12, 1809. His home was a log 
cabin. 
Lincoln liked to read books, but he was too poor to 
buy any. One day he borrowed The Life of Washington. 
That night it rained very hard. The rain came in through 
a hole in the roof, right into his room. The book got all 
wet. Lincoln worked very hard splitting rails to pay for 
the book. His friends called him "Honest Abe." 
Questions 
1. Where did Lincoln live? 
2. When was he born? 
3. What is the date of his birth? 
4. What kind of house did he live in? 
5. Did he own any books? Why not? 
6. What book did he borrow? 
7. What happened to the book? 
8. How did he pay for the book? 
9. wpat do you think he did with the book? 
10. What did his friends call him? Why? 
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IV Drills 
The Present Participle 
A Make one statement: 
1. Lincoln worked very hard. He was splitting rails 
2. Abe lay on the floor near the fireplace. 
He was reading. 
3. The girls sat on the steps. 
They were making doll clothes. 
4. Last night Christina sat at her desk. 
She was studying. 
5. Susan stood in front of the mirror. 
She was brushing her hair. 
6. Peter saw a squirrel this morning. 
It was running up and down a tree. 
7. Vincent watched some robins the other day. 
They were building a nest. 
8. The boys saw some tadpoles yesterday. 
The tadpoles were swimming in a frog pond. 
B Use the following in sentences: 
1. flying 
2. climbing 
3. running 
4. looking 
5. watching 
6. walking 
7. talking 
8. throwing 
9. playing 
10. calling 
Story 13 Valentines 
"He loves me, He loves me not" In the summer we play this 
game pulling daisy petals. In February we count our friends by 
Valentine greetings. Most children like collecting the colorfu 
cards. This is a time when it is possible to teach children th 
proper type of card to send, not only on Valentine day, but for 
any occasion. 
I Vocabulary cards 
1. Words: liked much 
2. Incidental phrases: 
each other cents 
to the Five and Ten 
on the counter 
II The Story Valentines 
cost 
Jane went to the Five and Ten one day in February. 
She saw many pretty Valentines on the counter. She liked 
them very much. She bought three packages, one for Jimmy, 
one for Joan and the other for herself. They cost 
twenty-nine cents each. 
On February 14 they went to a party in school. They 
gave valentines to every child in their rooms. They had 
a good time. 
III Questions 
1. In what season is February? 
2. On what date is Valentine day? 
3. What was the name of the store? 
4. 1\lhat kind of Valentines did Jane see? 
5. How many Valentines did she buy? 
6. How much did they cost? 
7. For whom did she buy the Valentines? 
8. What did the children do with the Valentines? 
9. When did they have the party? 
10. What day is February 147 
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. IV Drill: How much did cost? 
---
1. Paul bought a top yesterday. He gave the man 
ten pennies. How much did the top cost? 
2. Billy bought a new toy car. He gave the man a dime 
and a nickel. How much did the car cost? 
3. Sally bought four lollipops. She gave the man a 
nickel. He gave her a penny change. How much did 
the lollipops cost? 
4. How much did one lollipop cost? 
5. Mother bought a doll for Susan. She gave the woman 
a dollar. She did not get any change. How much 
did the doll cost? 
6. Phyllis bought some perfume for Barbara. She gave 
the man five dimes. How much did it cost? 
7. Annette bought a book at the book store. She gave 
the man a dollar. He gave her a penny change. 
How much did it cost? 
8. Father bought a quart of ice cream last night. 
He gave the man seventy-five cents. The man said, 
"That's just right." How much did the ice cream cost? 
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Story 14 Signs of Spring 
Boy Scouts love their uniforms and their meetings. The 
big day is the day of the hike. So much depends on proving 
that they are not babies or sissies. They are growing up. 
I Vocabulary cards 
1. Words: hike Saturday lunch watch 
remember prize bushes robin 
2. Incidental phrases: went on a hike 
II The Story 
in their knapsacks 
rest for a while 
Signs of Spring 
signs 
built 
The Cub Scouts went on a hike Saturday, April 9. 
They carried their lunch in their knapsacks. It was a 
very cool day. 
nwatch for signs of spring," said the pack leader. 
uEvery boy who can remember what he sees will get a 
prize." 
The boys went to the Blue Hills. As they walked they 
saw little furry buds on some bushes. They were pussy 
willows. A robin flew down from a tall tree and pulled a 
worm out of the soft earth under the bushes. A little 
farther up the-hill they came to a frog pond. They 
stopped to watch the baby tadpoles and to look for 
frog's eggs. Some very tiny fish were in the water, too. 
At the top of the hill they built a fire and ate 
their lunch. They rested for a while before they started 
for home. 
III Questions 
1. What season was it? 
2. What kind of day was it? 
3. What was the date of the hike? 
4. Who went on the hike? 
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5. Who was in charge of the boys? 
6. On what day of the week did they go on a hike? 
7. What is a hike? 
8. How did they carry their lunch? 
9. What did they see as they walked along? 
10. Did they see any signs of spring? 
11. Where did they go? 
12. Where are the Blue Hills? 
13. Did they have a good time? 
14. What did they do at the top of the hill? 
15. Why did they rest before they started for home? 
IV Drills: Calendar Work 
A 
B 
What day_? What date ? 
1. What day is today? What is the date? 
2. What day was yesterday? 1~at was the date? 
3. What day will tomorrow be? What will be the date? 
4. Using the terms the day after ____ 
the day before __ __ 
a week ago _ 
a week from 
Three weeks ago Friday __ __ 
etc. 
ask the questions What day? What date? 
5. When is your birthday? 
on· what day did 
~vill 
6. On what day of the week does Thanksgiving come? 
7. On what day of the week do we go to church? 
8. On what days of the week do we go to school? 
9. On what day of the week do we stay home and play? 
10. On what day did Christmas come this year? 
Why are these dates important? 
1. January 1 6. June 17 
2. February 12 7. July 4 
3. February 14 8. October 31 
4. February 22 9. November 11 
5. April 19 10. December 25 
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Story 15 Bobby's Garden 
In the spring boys and men like to look at seed catalogues 
and gardening magazines. From this activity arises the yearnin 
for a garden of their own. The desire to create beauty is the 
inner drive that forces man to test his power with the soil. 
I Vocabulary cards 
1. Words: garden 
hard 
house 
harder 
fence 
behind 
2. Incidental phrases: in front of 
II The Story 
to the toolshed 
tried and gave up 
put back 
Bobby's Garden 
garage 
One day in March Bobby wanted to make a garden. He 
went to the toolshed and took out a shovel. He tried to 
dig up the ground behind the garage. It was too hard. 
He tried to dig up the ground in front of the house. That 
was too hard, too. Then he tried to dig up the ground 
near the fence, but that was harder than the other places. 
At last he gave up and put the shovel back in the toolshed. 
He was very tired and cross when he went in the house. 
III Questions 
1. What did Bobby want to do? 
2. Where was the shovel? 
3. Why did he want a shovel? 
4. Could he dig up the ground? Why not? 
5. In how many places did he try to make a garden? 
6. vfuere did he really want to have it? 
7. What did Bobby do when he could not dig up the ground? 
8. How did he feel? 
9. Why was he cross? 
10. Do you think he tried again? When? 
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IV Drills 
Preposition Opposites 
behind in front of 
inside outside 
in out 
near far 
over tinder 
beside away from 
1. Draw a picture of a house, a tree, a garage or barn, 
some birds, flowers, bushes, and a pond. Using stick 
figures draw two children playing and two children 
sitting under the tree. Other features may be added. 
a. Where is the tree? 
b. Where are the birds? 
c. Where are the children playing? 
d. The bam/garage is the house. 
e. The flowers are the yard. 
2. For relaxation: 
a. 
b. 
Class use gymnast~cs; play rrsimon Says" 
Put your hand your head. 
n rt 
on 
over 
behind " n 
Put your finger in your ear. 
u n on 
behind " It 
c. Put both feet on the floor. 
under the desk. 
d. Stand 
tl 
beside Susan. 
behind your chair. 
near the window. 
bet~.;reen the desk and the chair. 
in front of the blackboard. 
sitting? 
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3. Use a flannel board. Objects used would vary 
according to ingenuity of teacher and ability of class 
a. a tree birds 
apples 
a basket 
a ladder 
children 
b. a beehive clouds 
bees 
grass 
bench 
trees 
c. a house a plane 
birds 
children etc. 
Story 16 Dumbo 
Circus animals, especially elephants, are loved by all 
children. 
I Vocabulary cards 
1. Words: chase 
feel 
surprised 
2. Incidental phrases: 
stand 
around 
cage 
kitten 
elephant 
naughty 
friends 
felt safe 
great friends 
as fast as he could 
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II The Story Dumbo 
Dumbo "tvas a baby elephant. He had big floppy ears, 
a long trunk and a very short tail. Dumbo was very sad. 
He wanted to fly like a bird. He wanted to swing on bars 
like.the monkeys. ·He could not do any of these things. 
Dumbo had a little friend. Tiger, the striped kitten, 
came to see him every day. They were great friends. 
One day some naughty boys chased Tiger. She ran and 
ran. At last she came to Dumbo's cage. She slipped in 
between the bars. 
The boys came and stood outside the cage. 
filled his trunk with water and blew it on them. 
were so surprised that they ran away. 
III Questions 
1. Wh_o was Dumbo? 
2 .• vfuat did Dumbo look like. 
3. How did he feel? 
4. Why was he sad? 
5. Why couln't Dumbo fly? 
6. How did he walk. 
7. Who was Dumbo's friend? 
8. What kind of a kitten was Tiger? 
9. Why did Tiger come to see Dumbo? 
10. What happened to Tiger one day? 
11. Did the boys catch her? 
12. Why not? 
13. What did Dumbo do? 
14. How did the boys feel? 
15. What did they do? 
16. What is the elephant's name? 
17. What is the kitten's name? 
18. What is your name? 
19. \~at is the name of your school? 
20. Where did Tiger and Dumbo live? 
Dumbo 
They 
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IV Drills 
Make one statement using and or but 
1. The boys stood in front of the cage. 
The elephant blew \vater at them. 
2. John looked for his dog. 
He could not find him. 
3. Peter and Ronnie went fishing. 
They did not catch any fish. 
4. Walter and Susan looked for flowers. 
They did not find any. 
5. Joan found a half dollar. 
She gave it to her mother. 
6. Paul wanted some ice cream~ 
His mother would not give him any. 
7. Paul goes swimming every day. 
He does not like to swim. 
8. Daddy told John to cut the grass. 
John did not do it. 
9. Mother sang a lullaby. 
The baby went to sleep. 
10. The boys went to the country. 
They did not see any cows. 
Story 17 A Selfish Boy 
The Easter bunny and his basket of eggs is currently a 
custom in homes where there are children. Marshmallow and 
chocolate rabbits as well as the large, too sweet, beautifully 
decorated egg tempt the child beyond his limits. All are aware 
of the temptation and its results. This story brings back 
memories. 
I Vocabulary cards 
1. Words: visit delighted selfish 
showed chocolate uncle 
bitter medicine shiny both 
2. Incidental Ehrases: came to visit 
was delighted 
II The Story A Selfish Boy 
It was the day before Easter. Bobby's uncle came to 
visit. He gave Bobby a shiny half dollar. Bobby was 
delighted. He went to the candy store and bought two 
chocolate rabbits. They cost twenty-five cents each. 
T#hen he came home, he showed them to his siste~Doris 
Doris wanted one, but Bobby said, "No." He ate both 
rabbits. 
That night Bobby was very sick. The doctor came 
and gave him some bitter medicine. Bobby did not like it 
and cried. His mother said, "You were a selfish boy, 
Bobby." 
III Questions 
1. When did Bobby's uncle come to visit? 
2. What day of the week was it? 
3. What did he give Bobby? 
4. What did Bobby do with it? 
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5. How much did the rabbits cost? 
6. How much did Bobby pay the storekeeper? 
7. Was Bobby kind to his sister? 
8. How do we know that he was selfish? 
9. What happened to Bobby? 
10. Why was he sick? 
11. What did the doctor give him? 
12. Did he like it? 
IV Drills Direct and Indirect Discourse 
- told - to - told - not to -
This is best taught by review~ng simple commands 
having two children perform at the front of the room. 
child gives a command. The second child does what is 
Then they tell the class about it using - told - to -
and 
The firs 
commanded. 
1. 
2. 
e.g. A nput the book on the table.u 
B (does so) 
A "I told B to put the book on the table.u 
B uA told me to put the book on the table.u 
A third child in the class may volunteer uA told B 
to put the book on the table.'' 
(Change of pronouns must be noted.) 
Use - told - to -
a. Sally "Jane, take my red coat." 
b. Peter "Vincent, come home.tt 
c. Joanne "Stop that, Joe." 
d. Barbara "Sally, read a story to the class.u 
e. Pauline "Put the paper away, David." 
Use 
-
told - not to -
a. Mr. Long, "Boys, do not open that door." 
b. Sister, "Gail, do not break the chalk. 11 
c. Mother, uno not eat too much candy, Jean." 
d. The dentist, "Do not forget to brush your teeth, 
children." 
e. The nurse, "Do not get your feet wet, boys.u 
f. Father, uno not play on the lawn, Susan." 
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Story 18 The Easter Bunny 
I Vocabulary cards 
1. Words: April beautiful colored nest basket 
2. Incidental phrases: sitting on a nest 
Kept ___ for herself 
II The Story The Easter Bunny 
Early in April, Mrs. Smith bought a beautiful basket 
at the candy store. It had a big chocolate bunny sitting 
on a nest of colored Easter eggs. 
On Easter Sunday morning, Mrs. Smith gave the basket 
to Sandra. Sandra gave the candy eggs to her friends. 
She kept the bunny for herself. 
III Questions 
1. When did Mrs. Smith buy the candy? 
2. What was in the basket? 
3. vn1ere did she get the basket? 
4. To whom did she give it? 
5. What did Sandra do with it? 
IV Drills Direct and Indirect Discourse 
- asked - to - - asked - not to -
Use of the word "pleasen implies a request. Same procedure as 
for - told - to - in Story 17 on page 91. 
1. Use - asked - to -
a. Mother, nPlease come home early, Susan." 
b. Father, "Please get the hammer, Tom." 
c. Brother, nPlease play football with the boys,Jack! 
d. Teacher, '!please erase the board, Gail. n 
e. Baby, "Please go away, doggie." 
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2. Use - asked - not to -
a. Jack said to Jim, nPlease, do not drop the box 
of eggs. n 
b. Paula said to Bob, 11Please do not forget to meet 
the plane.n 
c. Mary said to Jimmy, trplease do not smoke." 
d. The fireman said to the boys, "Please do not 
play with matches." 
e. The policeman said to the children, .. Please 
do not play behind parked cars." 
f. Mother said to Billy, "Please do not run across'' 
the street." 
Story 19 The Tadpoles 
Some children are naturally interested in animal and plant 
life. Marie is such a child. This is a true story of what she 
did after school one afternoon. 
I Vocabulary cards 
1. Words: beyond 
scooped 
beside 
hatch 
slacks 
sweater 
into 
jar 
2. Incidental phrases: rubber gloves 
coffee strainer 
II The Story The Tadpoles 
change 
tadpole 
play shoes 
sand pail 
After school on Tuesday afternoon, Marie put on her 
slacks, sweater and old play shoes. She took a pair of 
rubber gloves, an old coffee strainer, and a sand pail 
and went down to the pond just beyond her garden wall. 
She put down the pail, put on the rubber gloves and knelt 
down beside the pond. She looked into the water for a 
long time. 
At last she saw what she was looking for-- a frog's 
nest. A tiny tadpole was darting back and forth. On the 
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grass at the bottom of the pond were many little frog's 
eggs. 
Marie took the coffee strainer and reached down, 
down into the water. She scooped up some of the grass and 
eggs and put them into the sand pail. Then she filled the 
pail with water from the pond and went home. 
The next morning she put some of the frog's nest and 
eggs into a glass jar and brought them to school. The 
children watched the eggs hatch into tiny tadpoles. In 
three d~ys seven tadpoles were swimming in the jar. Later 
on they changed into seven little frogs. 
III Questions 
1. How was Marie dressed? 
2. What did she take with her? 
3. Where did she go? 
4. What was she looking for? 
5. Did she find it? 
6. What 'tvas in the frog's nest? 
7. How did she get the eggs out of the pond? 
8. How did she carry them home? 
9. What did she do with them? 
10. What day of the week was it? 
IV Drill How:- ? 
In - By -
1. How do people travel? 
2. How do some children come to school every day? 
3. How do you go home on Friday? 
4. How could a boy go from one side of the lake to the 
other? 
5. How could a man .go from one town to another? 
6. If you were going on a long trip, how would you go 
a. to California? 
b. to New· York? 
c. to Rome, Italy? 
d. to Panama? 
e. to Canada? 
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Story 20 The Cookout 
More and more common is the custom of eating outdoors. 
Warm days tempt the family to relax and enjoy the possibility 
of a cool evening breeze in the yard. 
I Vocabulary cards 
1. Words: tired 
cleaning 
2. Incidental phrase: 
hamburgers 
milks hake 
was exhausted 
about 
II The Story The Cookout 
III 
It was a very warm day. Mother was very tired after 
cleaning the house. Bob and Betty came home from school 
about 3:30. They felt warm and tired, too. When Daddy 
came home from work, he was exhausted. 
The family had a cookout in the yard. Mother and 
Betty brought the food outdoors. Bob helped his father 
cook the hamburgers. They had potato chips, ice cream, 
cake and milk. Bob and Betty made milkshakes for all. 
Questions 
1. What kind of a day was it? 
2. How did mother feel? 
3. What was mother doing? , 
4. At what time did the children come home? 
5. How did they feel? 
6. What word tells you that Daddy was tired, too? 
7. Where did the family eat? 
8. What did Mother and Betty do? 
9. What did Bob do? 
10. '~at did they have to eat? 
11. What do we call this kind of a meal? 
12. Do you like cookouts? 
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IV Drills 
Noun clauses after think, heard, dreamed, fear, hope. 
1. John dreamed that he caught a big fish. 
2. My mother thought that I was hurt. 
3. Paul heard that his friend was going away. 
4. Jack was afraid that he would fall off the ladder. 
5. The boys hoped that they would go to camp. 
Telling Time: 
Plastic clocks are available with knobs that screw in and 
out at the five minute interval. On the knob is printed the 
usual numbers 1 to 12. 1Vhen removed the number of minutes at 
that point is seen. e.g. Remove knob 2. The figure 10 is the 
The children would enjoy making clocks. Each child could 
design the clock using Arabic figures or Roman numerals. An 
insertion would allow for an underlying number (Arabic figures) 
to tell the minutes. 
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Stories for Pleasure 
-----
Story 1 Pleasure Island 
Have you ever been to Pleasure Island? Mary and Bob took 
Claire there on October 12. There were many things to see and 
do. There were many people there, too. 
First of all, Mary, Bob and Claire bought tickets at the 
gate. Then they went to the country store and bo~ght a big ice 
cream soda. It waq the biggest soda that Claire had ever seen. 
It took a long time to eat it. 
They rode in an old, oldcar. Claire drove the car. Of 
course, Bob helped her. It did not go very far. 
Pretty soon they came to a steam train. A man was selling 
tickets and people were getting on the train. Claire wanted a 
ride, too. As the train moved along they saw some cowboys 
chasing a band of Indians over a big hill. Then the train 
stopped and three bandits came into the car. They had their 
faces covered and guns in their hands. Claire was afraid. She 
began to cry. One of the bandits stooped down to her and said, 
"It 1 s all right. Don 1 t cry. We ·are only fooling. We are not 
real bandits. This is part of the fun at Pleasure Island." 
Later on they rode on a boat and looked for treasures. 
The boat had a glass bottom. They saw many fish and colorful 
~ plants. They had a wonderful time. Claire was very tired, but 
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happy when she went to bed that night. 
Story 2 Trains 
Paul lived near the roundhouse where the trains had to go 
at the end of a trip. He was always around when Tom, the 
engineer, came to the yard. Tom and Paul liked each other very 
much. 
One day Paul came into the yard just as Tom was greasing 
the engine. "Why are you doing that?" he asked. 
"We have to take good care of our engines,n said Tom. "We 
have to be sure that the trains are safe for people to ride in.u 
nMay I help you?n asked Paul. 
11Yes, you may. I'll show you where to put the grease. 
Then I'll take you for a ride around to the roundhouse." 
nWhere will this train go now?n Paul asked when the engine 
was attached to the cars. 
nToday it will go to Cape Cod. Tomorrow it will come back 
here and then it will go on to New York." 
raWhen I grow up I want to be an engineer so that I can take 
people to far away places," said Paul. 
(This story may lead to a discussion on 11What I would like to 
do when I grow up.J 
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Story 3 Spring Fever 
A little boy was sitting in the deep grass on the top of a 
high hill flying his kite in the April breeze. He felt very 
happy and peaceful way up there all alone. Do you know what he 
was saying to himself? Let me tell you. 
"The weather is much warmer now. The days are getting 
longer. The birds are beginning to come back to us once more. 
The wind does not blow as hard as it did in March. My kite is 
flying high, smoothly sailing in the clear blue sky. Here I am 
sitting in the soft grass, leaning on a big rock and watching th 
soft clouds rolling over my kite. I am happy in my little world 
of beauty. I hope nobody disturbs me for a long, long time." 
(This story could be used for comparison of adjectives or for 
the use of the present participle.) 
Story 4 Picking Apples 
The apples on the trees in the orchard were getting riper 
and riper. Some of them were falling on the ground. On 
Thursday afternoon, right after school, the boys and girls went 
out to pick the apples and to put them in barrels. 
The big boys climbed the trees and dropped the apples into 
the baskets below them. Some apples were too high up for them 
to reach so they got very high ladders and stood them beside the 
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trees. The smaller boys picked up the apples that fell to the 
ground. They put the good apples into the baskets. The 
spotted and bad apples were put into pails for the animals to 
eat. The girls sorted the apples. Some were put into a barrel 
marked nFor Cooking". The others were put into a barrel marked 
nFor Eating". 
The next day all the children had steaming hot apple pies 
for dinner and apple sauce for supper. The eating apples were 
left where the children could get them of they wanted one. 
Story 5 Playing Marbles 
Last Saturday Walter was playing marbles with Billy Smith. 
Billy was winning. Walter had only two marbles left when his 
sister Susan came along. 
"Hi, there, Billy!~' Susan called. "Will you let me finish 
the game with you?" 
"Sure," laughed Billy. "Girls can't E~ay.: marbles anyway. 
I'll win all of your marbles, too." 
"That's all right," said Susan. 11 I 1m a good loser. X 
hope you are, too." 
Walter stood behind his sister and watched the game. 
Pretty soon all Billy's marbles were out of the ring and in 
Susan's bag. Walter laughed and laughed. 
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"Oh, Billy," he said, "I forgot to tell you that Susan 
was the champion marble player in our town." 
Story 6 Space Travel 
People are excited about space travel. Little boys wear 
space helmets and pretend that they are traveling on a rocket 
ship to the moon. 
We travel in space every day. The earth zooms around in 
a special path in space. It travels faster than 1100 miles a 
minute. Between the earth and the sun there are at least 
ninety-three million miles. The earth travels around the sun 
once a year. 
Do you like traveling around the sun in your rocketship 
Earth? 
Story 7 A Surprise 
The other day Debbie met the mailman at the gate. He had 
a great big box with her name on it. She took it and ran into 
the house to find her mother. 
"Who sent it to you?" asked Mother. 
"I don't know. I can't read yet. Won't you please 
tell me." 
The box came from Aunt Flo who lived in New York. It was 
a pretty pink party dress with a stiff underskirt to make it 
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stick out. 
"Oh, how pretty it is!" cried Debbie. "It is the 
prettiest dress I have ever seen. When may I wear it?" 
Mother told her that she could wear it that night to 
surprise Daddy when he came home from work. 
When Mother set the table she put a big cake in the middle 
Then she put a big dish of ice cream next to it. Debbie's eyes 
opened wide. 
"What is that for, Mother? Why are we having ice cream 
and cake?" 
Before Mother could answer Daddy came in. He put out his 
arms and said, "Happy Birthday to my little girl!" Debbie had 
forgotten that it was her birthday. She was four years old. 
What a nice surprise! 
Story 8 The Funny Valentine 
On Valentine Day Robert went to the store to buy some 
valentines. He wanted a special one for Joan. At last he saw 
just what he wanted. He paid ten cents for it and left the 
store. 
He walked down Park Avenue to Joan's house. He went to 
the front doo~ and put the valentine under the door. Then he 
rang the bell and ran away. 
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Joan opened the door. There was no one in sight. Then she 
saw the valentine. She looked at it. At first she was cross; 
then she laughed and laughed and laughed. It was a very funny 
valentine. 
Story 9 Color, Color Everywhere 
Paul went for a long ride one Sunday in October, with his 
father and mother. They went to the· Berkshire Mountains. As 
they rode along Paul said to his father, "Daddy, we are climbing 
higher and higher, aren't we? Pretty soon we 1 11 be above the 
trees." 
His father told him that they were climbing higher, but 
that there would still be plenty of trees. "Just look ahead," 
he said. "See those trees! As far as you can see the hills 
are covered with them." 
11 But, Daddy," said Paul, "those trees are different. Look 
at the colors of the leaves. Way down there they were green. 
Now they are yellow, red, orange and lots of colors. It looks 
as though God was playing with colors and just splashing them 
down on the mountain." 
It was true. Everywhere as far as one could see, the sun 
lighted up the trees and there was color. Color, Color, 
everywhere. 
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Story 10 Over the Goalpost 
Ted was very sad. He was too young to play football. His 
brother John said so. He sat on the steps with his head in his 
hands wishing he was just two years older. 
Just then Mike came along. Mike played quarterback on the 
High School football team. He was godd, too. He was Ted's 
hero. 
"What's the matter, Ted? Why aren't you playing football?" 
./ Ted told Mike what John had said. 
That afternoon Mike took Ted to the football field to watch 
the team practice. He told the coach about Ted. The coach 
, 
called Ted over and said, "Here, you kick the ball for us." Ted 
did and it went way up over the goalpost. 
"Well," said the coach, nyou are a football player. I hope 
I 1m around when you play on our team. u 
After that John let Ted play on his team. He wasn't too 
young after all. 
Story 11 Trick or Treat 
The children on Dale Street were excited and happy. It 
was Hallowe'en. They were full of plans for dressing up, but 
they would not tell each other what they were going to wear. 
At eight o'clock, Jane, Paul and Cathy came out of their 
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house carrying Trick or Treat bags. Billy, Jean and Joan came 
out at the same time. Three more children met them. They were 
Rita, John and Frank. All at once all the children began to 
laugh. They were in groups of three and all dressed the same. 
They were "The Three Stooges." 
One after the other they went up the walk to Jack's house. 
They rang the bell and cried, uTrick or Treat!" 
"Come in," said Jack's mother. "I've been waiting for you. 
Jack hurt his foot and can't go out so we are having a treat 
for all of you." 
She brought them to the downstairs playroom. It was all 
fixed for a Hallowe'en party. Their mothers were there helping 
with the ice cream and cake. 
nWhat a nice treat! I like Hallowe'en parties," said Paul. 
"So do we," said the other children. 
Story 12 The Sand Castle 
--
It was a very hot day in July. Daddy did not go to wo~k. 
Mother packed a basket of lunch for the family and they went to 
the beach. 
Sa~ly and Sue played in the sand for a long time. They 
made a big sand castle. Jackie found some pretty rocks and 
pebbles. He made a wall around the sand castle. 
e. 
uWho will live in our castle?n asked Sue. 
"I don't know," said Sally. 
nLet' s go down near the water. Maybe we will find someone 
down there. It will have to be someone very small who likes 
sand and water." 
The children looked and looked. Sally found a baby crab. 
Sue found a starfish. They put them in a pail of water. Jacki 
came running up to them. "Guess what I found!" he called, 
"someone is living in our castle now. I just saw some clams 
spouting water in the castle yard." 
Story 13 Beginner's Luck 
Claire belongs to the Bluebirds. The Bluebirds are young 
Campfire Girls. Claire likes to do what the other Campfire 
girls do. 
Last summer she wanted to learn how to swim. She went to 
the pool every day. A young woman shmved her how to swim. 
Claire tried very hard to remember what she was told. 
In August all the children who were learning how to swim 
had a race. Claire won. She was very proud of her blue ribbon. 
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Story 14 
nA home run! A home run!n Everybody clapped and cheered. 
The Indians shouted and shouted until they were hoarse. 
Bill Jones had hit a home run. Their team had won 1 - 0. 
rrGood boy, Bill," said the captain. nKeep it up. We'll 
win the pennant for the Little League this summer. See you 
tomorrow." 
Bill went home, proud and happy. His father and mother 
were happy, too. That night they had a little party. They had 
ice cream with big juicy strawberries. Father said, "This is 
a victory celebration for our ball player." 
Story 15 
Ted did not like to work. Most of all, he did not like 
to do dishes. 
Yesterday was Ted's turn to wash the dinner dishes. 'He 
tried to slip out of the house, but his mother sa~ him and 
called him back. 
To make matters worse, his dog, Cap, came tearing in with 
a catcher's mitt in his mouth. Cap could not understand why 
Ted did not take the mitt and go out with him. 
Ted leaned down and patted Cap's head. "It's all right, 
old boy," he said. "We'll go out to play ball as soon as I 
finish the dishes.n 
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CHAPTER V 
SUMMARY 
As an aid to teachers, a series of stories, six on second 
grade level for review material and twenty on third grade level, 
were prepared. These stories were based on vocabulary needs and 
language principles to be taught by means of speechreading to a 
third grade class of deaf children. Each story was accompanied 
by a set of questions providing a formal speechreading drill and 
a set of language drills to be presented through speechreading 
and to provide material for the formal language period. 
A vocabulary list taken from the spelling workbook and 
the reader for the grade level preceded each story. Certain 
phrases or expressions commonly used by persons with normal 
hearing required explanation to the deaf children. These were 
listed under incidental phrases. 
The stories were based on experiences of members of the 
class, on their interests, seasonal games or activities, science 
holidays and on pictures which the class enjoyed discussing. 
Supplementary stories to be told during speechreading 
period for enjoyment and informal discussion were also prepared. 
These stories were used, if occasion demanded, for language 
principles and general information. 
The children were encouraged to build up and/or tell new 
stories using the vocabulary and format of the story presented. 
The usual procedure was to tell and discuss the story 
during speechreading period and to use the vocabulary list for 
speech and spelling lessons. Formal language drill was carried 
out by means of definite questions to be answered and work in 
the Key. The final step was reached when new stories were told 
in composition period. 
Conclusions: 
An evident progress in language skills was apparent toward 
the end of the class year. Improved conversational abilities, 
a desire for telling and writing original stories and a 
growing desire to read stories in books were gratifying results 
Limitations: 
The stories were used in one class only. There was no 
scientific effort at standardizing the materials, nor was there 
any systematic evaluation of the effectiveness of the materials 
Suggestions for Further Research: 
1. The use of low-level high-interest stories for 
children who are hard of hearing or who have high average 
(105-110) or better than average (110-120) I Q's in Grade Three 
and are attending a special class or school for the deaf. 
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2. Stressing conversational abilities and using dramatic 
techniques to present a series of lessons on incidental 
language or colloquialisms used in correct context thus affordi~ 
drill in the proper use of everyday language. 
3. A descriptive study of the effect of the materials on 
the language usage and comprehension of specific deaf children. 
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